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DATE: April 2013                                                                                                                                             
"It seems that for success in science or art, a dash of autism is essential" - Hans Asperger. 
 

      
Introduction to Autism Spectrum: Positive and Practical strategies to support Behaviour and 
Learning 

The Bendigo Club 
9.30am -
3.30pm Regional April 23 Tuesday Wholeday 

Watsonia RSL 
9.30 am -
3.30pm NORTH April 30 Tuesday Wholeday 

Amstel Golf Club Cranbourne 
9.30 am -
3.30pm SOUTH May 7 Tuesday Wholeday 

The Club Caroline Springs 
9.30am -
3.30pm WEST May 21 Tuesday Wholeday 

Mulgrave Country club 
9.30 am -
3.30pm EAST May 30  Thursday Wholeday 

To register for one of my sessions go to www.pdonline.com.au 

Cristina is available for Professional learning sessions at your school. 

6.  Picture this! I’m visually oriented. 

Show me how to do something rather than just telling me. And be prepared to show me many times. 
Lots of patient practice helps me learn. 

Visual supports help me move through my day. They relieve me of the stress of having to remember 
what comes next, make for smooth transition between activities, and help me manage my time and 
meet your expectations.                                                                                                                                                              
I need to see something to learn it, because spoken words are like steam to me; they evaporate in an 
ƛƴǎǘŀƴǘΣ ōŜŦƻǊŜ L ƘŀǾŜ ŀ ŎƘŀƴŎŜ ǘƻ ƳŀƪŜ ǎŜƴǎŜ ƻŦ ǘƘŜƳΦ L ŘƻƴΩǘ ƘŀǾŜ ƛƴǎǘŀƴǘ-processing skills. Instructions 
and information presented to me visually can stay in front of me for as long as I need, and will be just 
the same when I come back to them later. Without this, I live the constant frustration of knowing that 
LΩƳ ƳƛǎǎƛƴƎ ōƛƎ ōƭƻŎƪǎ ƻŦ ƛƴŦƻǊƳŀǘƛƻƴ ŀƴŘ ŜȄǇŜŎǘŀǘƛƻƴǎΣ ŀƴŘ ŀƳ ƘŜƭǇƭŜǎǎ ǘƻ Řƻ ŀƴȅǘƘƛƴg about it. 

http://www.ellennotbohm.com/article-archive/ten-things-every-child-with-autism-wishes-you-knew/ 

Follow me on Pinterest 
Cristina Isaac 
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Chill-Out Corner: 

A Positive Tool for Learning Emotional Self-Regulation 

http://positiveparentingconnection.net/chill-out-corner-a-positivetool-for-learning-
emotional-self-regulation/ 

How to teach children self-regulation and how to remain calm at times of 
temper tantrums is something that is very important to many parents. 

In my home, instead of punishing temper tantrums or using the traditional time 
outs and the minute per year of age, we have established a calming chill out 
corner where dimples (my son) can go to re-center, calm dowƴ ƻǊ ŎƘƛƭƭ ƻǳǘΦ LǘΩǎ ŀ 
bit like a thinking corner I guess, with a positive twist, nothing like time out or 
the naughty corner. 

The basic idea is that it will help diffuse situations before they escalate into 
ŎƘŀƻǎΦ 9ǾŜƴ ƛŦ ǘƘƛǎ ŘƻŜǎƴΩǘ ƘŀǇǇŜƴ ƻŦǘŜƴ ȅƻǳƴƎ children can get overwhelmed 
by big emotions in their tiny bodies, whether its frustration or anger or sadness 

and this provides him an appropriate outlet for these because we all know big emotions can escalate into 
yelling, shouting, name calling, lashing out, tantrums and even physical attacks which we do not want. 

Here are some ideas of things that can go into a calm space or a chill out corner and what we have included in 
ours. 

1. Music: Calming music is a good stress releases that aide in relaxation. Soft tranquil nature sounds, classical 
ƻǊ ŎŀƭƳƛƴƎ ƴƻƛǎŜǎ ǘƘŀǘ ȅƻǳ Ŏŀƴ ŦƛƴŘ ƻƴ ƳŜŘƛŀǘƛƻƴ /ŘΩǎ ƻǊ ōŀōȅ ǘƻȅǎ Řƻ ǿƻƴŘŜǊǎ ŦƻǊ ǘƘŜ ƳƛƴŘΦ LŦ ǘƘƛǎ ƛǎƴΩǘ 
ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ŀǇǇŜŀƭǎ ǘƻ ȅƻǳǊ ŎƘƛƭŘΣ Ƴŀƴȅ ǇŜƻǇƭŜ ŦŜŜƭ ǘƘŀǘ ŘŀƴŎŜ ƻǊ άŘŀƴŎƛƴƎ ƛǘ ƻŦŦέ ǘƻ Ŧŀǎǘ ǳǇ ōŜŀǘ ƳǳǎƛŎ ȅƻǳ 
can groove and move to is a great physical release for pent up energy. 

2. Colours: Blues, Greens, Purples and Greys are said to be calming colours. Notice they are all on the cool side 
ƻŦ ǘƘŜ ŎƻƭƻǳǊ ǎǇŜŎǘǊǳƳΦ [ƛƎƘǘ ŀƴŘ ƴŜǳǘǊŀƭ ŎƻƭƻǳǊǎ ǘƘŀǘ ŀǊŜƴΩǘ ƻǾŜǊǿƘŜƭƳing and will help calm the soul are 
great to have in your calming space. It has been said that warm colours, such as yellow are stressful and can 
even cause distraction and agitation in children. 
Use your colours in your chill out area through storage boxes, materials, cushions, curtains or a theme. 

3. Sense of Smell: Lavender has long been known to aide in stress relief. You can use smell by adding it in 
diffusers, Room spray on the cushions or materials, clean the room with lavender carpet deodoriser, or use 
lavender in pillows, pot pouri or in teddies with the stuffing. Have a look at the Scented sensory bottles we 
made and our Dyed rice soaked in lavender like the lavender Zen garden we did here in our Relaxing Mini Zen 
Garden Using Lavender Dyed Rice. 

http://adventuresathomewithmum.blogspot.com.au/2012/04/scented-sensory-discovery-bottles.html
http://adventuresathomewithmum.blogspot.com.au/2012/04/scented-sensory-discovery-bottles.html
http://adventuresathomewithmum.blogspot.com.au/2012/09/lavender-rice-mini-zen-garden.html
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4. Sensory Tactile Objects: These objects require focus and attention and have been used in calming activities 
ǿƛǘƘ ŎƘƛƭŘǊŜƴ ŦƻǊ ŀ ƭƻƴƎ ǘƛƳŜΦ hŎŎǳǇŀǘƛƻƴŀƭ ǘƘŜǊŀǇƛǎǘǎ ǳǘƛƭƛǎŜ ǎŜƴǎƻǊȅ ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ǘƘƛƴƎǎ ǘƘŀǘ ǘƘŜȅ Ŏŀƭƭ άŦƛŘƎŜǘ 
ǘƻȅǎέ ŦƻǊ ŎƘƛƭŘǊŜƴ ǿƘƻ ƘŀǾŜ ŀŘƘŘΣ ŀǳǘƛǎƳ ŀƴŘ ǎŜƴǎƻǊȅ processing disorder but for all children these types of 
toys can provide a release of energy in a highly attentive manner where they require a re-focus of cognitive 
ability and a distraction from the spaces surrounding them. This helps them self-regulate their emotions, calm 
down, re-centre, settle the mind/body and provides a stress-release (much like the adult stress balls I am sure 
ȅƻǳΩǾŜ ǎŜŜƴ ōŜŦƻǊŜύΦ 

5. Deep Breathing: aƻǎǘ ŎƘƛƭŘǊŜƴ ŘƻƴΩǘ ƪƴƻǿ Ƙƻǿ ǘƻ ŎŀƭƳ ǘƘŜƛǊ ōƻŘȅ Řƻǿƴ ŀƴŘ ǎŜƭŦ-regulate so they need to 
be taught this skill. Asking them to close their eyes and take deep breathes can help but for younger children 
there are fun little activities that can help that require deep breathes. Tell them to take a big breath before 
entering the chill out corner and to use their breath in pinwheels, balloons, soft whistles and bubble blowers. 

6. Reading, Drawing and Art Therapy about feelings: This gives a child the opportunity to distinguish their 
feelings through pictures and discuss how they might feel without directly talking about it. Art therapy is often 
used with older children to release negative energy and express inner feelings but for younger children just 
doing a big hard scribble can be a great release, ask them to draw how they feel and see what they come up 
ǿƛǘƘΦ ²ƘŜǘƘŜǊ ƛǘ ƛǎ ŀ ǇƛŎǘǳǊŜ ŀ ǎŎǊƛōōƭŜ ƻǊ ŀ ōǳƴŎƘ ƻŦ ƘŀǊŘ ƭƛƴŜǎ ŘƻŜǎƴΩǘ ƳŀǘǘŜǊ ŀǎ ƭƻƴƎ ŀǎ ǘƘŜȅ ŦŜŜƭ ǘƘŜȅ Ŏŀƴ 
openly let out how they feel in an appropriate way. The idea is that it is OK to feel angry or upset, emotions 
are normal but what you do with them is even more important. 

7. Ripping and Scrunching appropriate Objects: If it is strong emotions relating to aggression, frustration and 
opposition that a child experiences you can provide them with safe objects to take their feelings out on. 
Ripping and tearing up paper or scrunching it releases physical stress and can give the child a sense of control 
that they feel angry and are allowed to show it but not projected onto their self or others. Another great 
physical release for pent up negative eƴŜǊƎȅ ƛǎ ǇƻǳƴŘƛƴƎ Ǉƭŀȅ ŘƻǳƎƘΦ ¢ƘŜ ŎƘƛƭŘ ŎŀƴΩǘ ƘǳǊǘ ǘƘŜƳ ǎŜƭŦ ŀƴŘ ƻŦǘŜƴ 
the act of letting it out physically will release their stress and cheer them up. 

Will it work for you? 
The idea of our chill out corner is that children can go there when they need to calm down or when you can 
ǎŜŜ ǘƘŜȅΩǊŜ ƎŜǘǘƛƴƎ ǿƻǊƪŜŘ ǳǇ ƻǊ ƴƻǘ ŎƻǇƛƴƎ ǿƛǘƘ ǎǘǊƻƴƎ ŜƳƻǘƛƻƴǎΦ hƴŎŜ ǘƘŜȅ Řƻ ǘƘƛǎ ŀƴŘ ŦŜŜƭ ŎŀƭƳŜŘ Řƻǿƴ 
there is opportunity to discuss what happened and what helped improve the situation. This tool is a form of 
prevention and an opportunity to learn how to self-ǊŜƎǳƭŀǘŜΣ ƛǘ ƛǎ ƴƻǘ ŀ ŦƻǊƳ ƻŦ ǇǳƴƛǎƘƳŜƴǘ ƻǊ ŀ ΨbŀǳƎƘǘȅ 
/ƻǊƴŜǊΩΦ 

¢ƘŜǎŜ ǘƛǇǎ ŀǊŜ ǊŜƭŀǘƛǾŜƭȅ ōǊƻŀŘ ŀƴŘ Ŏŀƴ ōŜ ǳǎŜŘ ƛƴ Ƴŀƴȅ ŀǊŜŀǎΣ ƛǘ ŘƻŜǎƴΩǘ ƘŀǾŜ ǘƻ ōŜ ŀ ŎƻǊƴŜǊΣ ȅƻǳ ŎƻǳƭŘ 
employ some of it in a feel good box or apply it to an entire play room.                                                                  
¢ƘŜ ƻǘƘŜǊ ŎƻƴŎŜǇǘ ƻŦ ƻǳǊ ŎƘƛƭƭ ƻǳǘ ǘƛƳŜ ƛǎ ǘƘŀǘ ƛǘΩǎ ŦƻǊ a9 ¢hhΦ Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǎŜǘ ŀ ƎƻƻŘ ŜȄŀƳǇƭŜΣ ŎƘƛƭŘǊŜƴ 
learn by observation and imitation so if they see that everyone, even adults get agitated or frustrated and that 
ƛǘǎ ƻƪ ǘƻ Řƻ ǘƘŀǘ ōǳǘ ƛƳǇƻǊǘŀƴǘ ǘƻ ŎŀƭƳ Řƻǿƴ ƻǊ άŎƘƛƭƭ ƻǳǘέ ǘƘŜȅ ǿƛƭƭ Ŧƻƭƭƻǿ ǿƘŀǘ ǘƘŜȅ ǎŜŜΦ CƻǊ ǘƘŀǘ ǊŜŀǎƻƴ L ǿƛƭƭ 
be using the chill out corner to, if I need to re-centre and calm down I will go do what calms me down a sketch 
or a drawing, or play with the meditation balls. 
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8 Ways Not to Say No  

http://www.minds-in-bloom.com/2010/01/8-ways-not-to-say-no.html 

"NO" is a show stopper. Most of the time, nothing creative, productive, or worthwhile happens after 
"NO". Of course there are times when "NO" is appropriate, perhaps even essential, but often parents 
and teachers do not stop to evaluate the situation to see if it is really one of those times. 

Automatically, many of us say "NO," without really thinking about it. 
 
When you do stop to think about it, the answer may still be "NO," and if it is a firm "NO," than by all means, go with it. 
But often times, there is some wiggle room. Here are some responses that might work for you when you don't 
absolutely have to say, "NO." 

1. That's an interesting idea, can you tell me more? This is a good one to use when the request is a big one with 
parts that are not very clear. While clarifying the idea, the child may identify some of the problematic issues on 
her own, which is much better than an adult pointing them out. 

2. I'm wondering about.... this is a good way to point out a concern without directly stomping on the idea.  
3. Why do you think this is a good idea? Requires the child to analyze the idea and make a case. 
4. Can you give me three reasons why this is a good idea? Similar to the last one, this one is especially good for 

older children. Finding worthwhile reasons to support the idea means that they have to really think it through, 
and possibly look at it from your point of view. 

5. I can say yes, if you...Gives the child a chance to make the idea work. Could be the child isn't willing to work 
with your requirement, but it puts the responsibility back on the child, rather than on you. 

6. Can you see a problem with this idea? Encourages the child to find and solve the problem himself. If it turns out 
to be an nonviable idea, he will figure it out on his own. 

7. Not now, but you can ask again later and the answer might be different. Sometimes, this is really true. The idea 
is fine, but the timing is wrong. Ideally, give a specific time the child can ask again. 

8. I'll think about it. This gives you some time to really think it through. Just remember that this answer can't be 
given forever. At some point, a choice must be made.  

 

Wait Timer Social Story and 
Visual Timer Tool                 
Wait Timer is a visual and audio tool to help people with 
waiting. The app includes a social story about waiting, 
and an audio/visual tool for waiting that can be set to 
different times. 

http://www.minds-in-bloom.com/2010/01/8-ways-not-to-say-no.html
http://www.minds-in-bloom.com/2010/01/8-ways-not-to-say-no.html
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http://visuals.autism.net/visuals/main.php?g2_itemId=76 
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VISUAL SUPPORTS: Sites for Photographic Images 

Posted on December 17, 2012 by Rebecca Visintin       
We know that photographic images are more meaningful and easier for children to understand versus a black and 
white image, which is why I love these two websites: Photographic Dictionary and InsideStory Flashcards. There are so 
many ideas and applications that I have buzzing around my head for these sites that I am sure you can add to my list. 

PHOTOGRAPHIC DICTIONARY:  WHAT IS IT?                                                                                                                        

The name says it all: this is a dictionary that uses photographs. 

WHY I LOVE IT: 

¶ It is alphabetized at the top, so it is easy to narrow down 
pictures. 
¶ Photographs are also categorized into overall categories 

(e.g. foods) and then optionally broken down even further (fruit, 
vegetables, drinks, grains, nuts and seeds etc.) 
¶ A brief description or definition accompanies colorful 

photographs. 
¶ ¢ƘŜǊŜ ƛǎ ŀ ΨǊƘȅƳŜΩ ǎŜŎǘƛƻƴ ǿƛǘƘ ǇƘƻǘƻƎǊŀǇƘǎΦ                           

HOW DO I USE IT? 

¶ Articulation practice: Name the photographs, use a sentence to describe the photos or create a long story using 
all of the photos! 

¶ Increase semantic skills ōȅ ŎŀǘŜƎƻǊƛȊƛƴƎΧ ŀ ƭƻǘ ƻŦ ǘƘŜ ƎǊƻǳǇƛƴƎ ǿƻǊƪ Ƙŀǎ ŀƭǊŜŀŘȅ ōŜŜƴ ŘƻƴŜ ŦƻǊ ȅƻǳΗ ¢Ƙƛǎ ƛǎ Ŝŀǎȅ 
to extend by giving the function of the object (if applicable), asking what else goes with the photograph 

¶ Increase your vocabulary by using adjectives to describe the bright, colorful photographs. 
¶ Work on sequencing skills and tell a funny story using the photographs in a sequential fashion. 
¶ Increase phonological awareness skills by using the rhyming pictures. 

INSIDESTORY FLASHCARDS:   WHAT IS IT?  A site that allows you to print photographic flashcards.  

WHY I LOVE IT: 

¶ Categorizes vocabulary into: basic, easy, medium and hard 
ǾƻŎŀōǳƭŀǊȅΦ ¢ƘŜ ΨƳŜŘƛǳƳΩ ǎŜŎǘƛƻƴ ƛǎ ǇŀǊǘƛŎǳƭŀǊƭȅ ƎǊŜŀǘ ŦƻǊ ƎǊŀŘŜǎ т-12. 
¶ The picture tells you what part of speech it is, you can hear a 

pronunciation, a definition is provided and a sentence using the word.    
HOW DO I USE IT? 

¶ To search for photographic images to use as flashcards. 
¶ Save photographic images into Powerpoint slides for easy to use 

programs. 
¶ Work on sequencing skills and tell a funny story using the photographs in a sequential fashion. 

http://adventuresinspeechpathology.wordpress.com/category/essential-slp-resources/ 

http://adventuresinspeechpathology.wordpress.com/2012/12/17/sites-for-photographic-images/
http://adventuresinspeechpathology.wordpress.com/2012/12/17/sites-for-photographic-images/
http://adventuresinspeechpathology.wordpress.com/author/rvisintin/
http://photographicdictionary.com/
http://www.insidestoryflashcards.com/
http://adventuresinspeechpathology.wordpress.com/category/essential-slp-resources/
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20 Tips for Teaching Teens with ASD (Years 7-12) 
http://www.autismhelp.info 

 
мΦ 5ƻƴΩǘ ǎǿŜŀǘ ǘƘŜ ǎƳŀƭƭ ǎǘǳŦŦΗ .Ŝ ŦƭŜȄƛōƭŜ ƛƴ ŀǊŜŀǎ ǎǳŎƘ ŀǎ ǎŎƘƻƻƭ ŀǘǘŜƴŘŀƴŎŜΣ uniform, timetabling and social 
expectations. 
2. Remember that inappropriate and difficult behaviour can often be linked to high levels of anxiety. 
3. Avoid overloading the student with verbal instructions. Give one instruction at a time. Allow the student 
sufficient time to process and respond to the request. 
4. Avoid phrasing an instruction as a question. Instructions should be given as a command that offers no 
alternative. This does not imply that instructions must be given in an overly stern or loud voice. 
5. If a student becomes loud and agitated, be calm, limit gesture, speak quietly and try to engage eye contact. 
Do not attempt to reason or rationalise with the student when is upset; save this for when calm. Focus on 
what the student should be doing.  
6. Make full use of resources such as the internet, educational software and documentaries so that students 
can teach themselves. 
7. Provide the student with extra support to get organised. 
8. Always give the student advance warning of changes in routine. 
фΦ !ǇǇŜŀƭ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƛƴǘŜǊŜǎǘǎΣ ƘƻōōƛŜǎ ŀƴŘ ƻōǎŜǎǎƛƻƴǎ ōȅ ƛƴŎƻǊǇƻǊŀǘƛƴƎ ǘƘŜǎŜ ƛƴǘƻ ŎƭŀǎǎǊƻƻƳ ŀŎǘƛǾƛǘƛŜǎΣ 
homework and assignments. 
10. Provide a resource room, computer room or library for the student to access when feeling overloaded. 
11. Remember that parents know their child best. They are a great source of information. 
12. Use visual cues or written lists to support verbal communication whenever possible. 
моΦ ¢ŀƪŜ ǘƘŜ ǘƛƳŜ ǘƻ ǘǊȅ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ǇŀǊǘƛŎǳƭŀǊ ǎŜƴǎƻǊȅ ƛǎǎǳŜǎΦ 
14. Be explicit. The student may not focus on what you consider to be obvious. 
15. Help the student become aware that other people have thoughts and feelings that are different to his 
own. 
16. Provide the student with opportunities to improve social interaction skills with role play that practices 
appropriate social behaviour in a variety of everyday situations. 
мтΦ {ǘǊǳŎǘǳǊŜ ŀƴŘ ǊƻǳǘƛƴŜ ŀǊŜ ƛƳǇƻǊǘŀƴǘ ōǳǘ ŀƭƭƻǿ ŦƻǊ ǎƻƳŜ ŦƭŜȄƛōƛƭƛǘȅ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊƻǳǘƛƴŜ ǎƻ ǘƘŀǘ ƘŜ ƭŜŀǊƴǎ 
to cope with minor changes in a supportive environment. 
18. Appoint a staff member who is committed to the welfare of the student to act as a mentor and social 
coach. 
19. Allow for alternate assignment formats and assessment methods. 
20. Remember that social and life skills are just as important as academic learning. 
 
 
 
 
 

http://www.autismhelp.info/
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SOCIAL THINKING: The Teenage Social Questionnaire 

http://adventuresinspeechpathology.wordpress.com/  Posted on March 20, 2013 by Rebecca Visintin 

L ǿƻǊƪ ŀǘ ŀ ƳƛŘŘƭŜ ǎŎƘƻƻƭ ǘƘŀǘ Ƙŀǎ ŀ ΨCƻŎǳǎ ƻƴ {ƻŎƛŀƭ {ƪƛƭƭǎΩ ǇǊƻƎǊŀƳ ŦƻǊ ǎǘǳŘŜƴǘǎ ǿƛǘƘ !ǳǘƛǎƳΦ !ǘ ǘƘƛǎ Ǉoint 
ǘƘŜ Ŏƭŀǎǎ ŎƻƳǇǊƛǎŜǎ ƻŦ ƳŀƭŜǎ ŀƴŘ ǘƘŜȅ ŀǊŜ ΨŘƛǎŎƻǾŜǊƛƴƎΩ ƎƛǊƭǎΦ DŜƴŜǊŀƭ ǎƻŎƛŀƭ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎ ŀǊŜ ƘŀǊŘ 
ŦƻǊ ǘƘŜǎŜ ƎǳȅǎΣ ōǳǘ ǘƘǊƻǿ ƛƴ ƘƻǊƳƻƴŜǎ ŀƴŘΧǿŜƭƭΣ ȅƻǳ Ŏŀƴ ƎǳŜǎǎ ǿƘŀǘ ƳƛƎƘǘ ƘŀǇǇŜƴΦ 

Many of these teenage boys were doing things that scared girls away or 
ƳŀŘŜ ǘƘŜƳ ǘƘƛƴƪ ǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ΨǿŜƛǊŘΩ ŜǾŜƴ ǘƘƻǳƎƘ ǘƘŜȅ ƘŀŘ ǘƘŜ ōŜǎǘ 
ƛƴǘŜƴǘƛƻƴǎΦ L ŘŜŎƛŘŜŘ ǘƻ ƳŀƪŜ ŀ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ŎŀƭƭŜŘ Ψ!ǎƪƛƴƎ ǘŜŜƴŀƎŜ ƎƛǊƭǎ 
ŀōƻǳǘ ǘŜŜƴŀƎŜ ōƻȅǎΩ ǘƻ ŘŜƭǾŜ ƛƴǘƻ ǘƘŜ ƛǎǎǳŜ ƛƴǎǘŜŀŘ ƻŦ ƭŜŎǘǳǊƛƴƎ ǘƘŜƳ ǘƘŀǘ 
staring at a girl for 10 minutes might make a girl uncomfortable. I 
generated some questions based on behaviours that the guys were 
exhibiting:                                                                                                              
E.g. How does it make you feel when a boy stares at you all the time?                                                                    
How does it make you feel when a boy teases or always makes jokes about 
you? 

And then I asked the class to come up with some of their own questions ς 
ǿƘŀǘ ΨƛƴǎƛŘŜǊ ƛƴŦƻǊƳŀǘƛƻƴΩ ŘƛŘ ǘƘŜȅ ǿŀƴǘ ǘƻ ƪƴƻǿΚ ¢ƘŜȅ ƘŀŘ ŀ ƭƻǘ ƻŦ ǉǳŜǎǘƛƻƴǎ ŀƴŘ ǘƘŜȅ ƭƻǾŜŘ ǘƘŜ ƛŘŜŀ ƻŦ 
ƎƻƛƴƎ ΨǳƴŘŜǊŎƻǾŜǊΩ ǘƻ ǊŜŀƭƭȅ ŦƛƴŘ ƻǳǘ ǿƘŀǘ ǘƘŜ ƎƛǊƭǎ ǿŜǊŜ ǘƘƛƴƪƛƴƎΗ ¢ƘŜȅ ŎŀƳŜ ǳǇ ǿƛǘƘ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ L 
ǿƻǳƭŘƴΩǘ ƘŀǾŜ ǘƘƻǳƎƘǘ ŀōƻǳǘΣ ōǳǘ ǘƘŜƴ ŀƎŀƛƴΣ L ǿas never a teenage boy! 

E.g. How would you feel if a guy surprises you and turns up at your house? 

How would you feel if a guy calls you on the phone every day?  

After I had my list of questions I interviewed teenage girls at my school and collected their answers 
anonymously. It then made for great social thinking discussion based on Michelle Garcia ²ƛƴƴŜǊΩǎ ΨǘƘƛƴƪƛƴƎ 
ŀōƻǳǘ ƳŜΩ ŀƴŘ ΨǘƘƛƴƪƛƴƎ ŀōƻǳǘ ȅƻǳΩ ŎƻƴŎŜǇǘǎΦ L ƘŀǾŜƴΩǘ ǇǊƻǾƛŘŜŘ ǘƘŜ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ǘƘŀǘ L ŘŜǾŜƭƻǇŜŘ 
because they are questions my students wanted to know ς the sincere, the quirky and the funny! Your 
group of teenagers may be different and have different questions. 

Using these simple worksheets that I made (download below), we were able to look at certain behaviors 
and how they are perceived by the opposite sex, which then gave the teenage guys some guidelines on 
acceptable and unacceptable social behavior and communication. 

http://adventuresinspeechpathology.files.wordpress.com/2013/03/thinking-about.jpg      
http://adventuresinspeechpathology.files.wordpress.com/2013/03/thinking-about-teenage-girls.pdf 
http://adventuresinspeechpathology.files.wordpress.com/2013/03/thinking-about-teenage-boys.pdf 

http://adventuresinspeechpathology.wordpress.com/2013/03/20/the-teenage-social-questionnaire/
http://adventuresinspeechpathology.wordpress.com/
http://adventuresinspeechpathology.wordpress.com/2013/03/20/the-teenage-social-questionnaire/
http://adventuresinspeechpathology.wordpress.com/author/rvisintin/
http://www.socialthinking.com/books-products/books-by-age-group/k-5th-grade/thinking-about-you-thinking-about-me-2nd-edition-detail
http://adventuresinspeechpathology.files.wordpress.com/2013/03/thinking-about.jpg
http://adventuresinspeechpathology.files.wordpress.com/2013/03/thinking-about-teenage-girls.pdf
http://adventuresinspeechpathology.files.wordpress.com/2013/03/thinking-about-teenage-boys.pdf
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Autism Now: Dr. David Amaral  

Autism's Causes: How Close Are We to Solving the Puzzle?  

http://youtu.be/S8w5oWzZnZQ 

http://www.pbs.org/newshour/bb/health/jan-june11/amaralext_04-20.html?print 

This is one small part of the whole transcript and video. 

DR. DAVID AMARAL:  Robert, I'm a neuroanatomist by training. So I'm actually interested in what parts of the brain are 
particularly impacted in autism. And I'm also interested in knowing whether you see the same pattern of brain changes 
in autism. Now, on the one we do -- magnetic resonance imaging studies of children with autism. And we also are doing, 
and in those MRI studies, we call them, we're trying to chart of the course of brain development in autism. 

And what we've found is that-- there are certain parts of the brain. The frontal lobe, right-- behind the forehead-- in 
particular. As well as a small structure that's about two inches in from you ear, called the amigdala. Both of these 
structures actually grow too quickly. They get to the adult size too quickly in children with autism. Now, you might say, 
"Well, so, that's not so bad. You know, if it gets, you know, there too quickly." 

But the brain is actually like a symphony. Its development is like a symphony, where everything has to be playing in 
tempo and in time. And if a part of the brain like the frontal lobe grows, matures too rapidly. One possible outcome is 
that, when it sends out its connections to other parts of the brain that it communicates with. Those other parts of the 
brain are not ready for those connections. Basically reject them. And then the frontal lobe starts trying to communicate 
with other parts of the brain.  

And in fact, there's a strong current of thinking in autism that it may be a disorder of communication, of connections in 
the brain. So we're trying to chart in very young children with autism. We start with children diagnosed at two years of 
age. And then -- have the children come back annually to have an MRI. We do this at night when they're sleeping so that 
there's no anesthesia. And the parents love it because -- they get to see their children's brains. And there's actually no 
impact on the children whatsoever. 

And what we found is, yes, these parts of the brain, the frontal lobe and the amygdala, are growing too rapidly. But not, 
again, in all children with autism. For the kids who have the large frontal lobe, we see it in about 40 to 50 percent of the 
children with autism. The rest of the children with autism, we see no differences whatsoever in the way their brains are 
developing. They map entirely on top of typically developing kids. 

But what's interesting is that then we can start asking, "Well, what is different about the kids who have the big frontal 
lobes compared to the kids who have the normal-sized frontal lobes?" And one of the things that we've most recently 
found is that the kids who have the big frontal lobes are the kids who have the regressive form of autism. So just to be 
clear, there's really-- if you think about when does autism start? There's a bunch of kids who probably have autism right 
from the get-go. Right from conception or very early on. So that if you look at those children when they're 12 months  

http://youtu.be/S8w5oWzZnZQ
http://www.pbs.org/newshour/bb/health/jan-june11/amaralext_04-20.html?print
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old, they already are showing the signs and symptoms of autism. They're not enjoying the interactions in their birthday 
parties, those kinds of things. But there's another group and we would call those the early-onset form of autism.  

There's another group of kids who, at 12 months old, they look fine. They're communicating, they're engaging socially. 
But then, some time between 18 and 24 months, they lose social behavior. They lose language. And they regress back 
into autism. Now, that's what -- that's the only thing that we knew. We knew, behaviorally, there were those two kinds 
of autism. 

But now, we're showing that the kids who regress into autism, for whatever reason, are the ones who have the rapidly 
growing brains. So that's a clue. I mean, it doesn't tell us all that much. And it doesn't tell us how to treat those two kids 
differently, but it's beginning to provide evidence that there really are biologically different subsets of kids of autism. 
And I think, once we actually define that there are different subsets, we can start going after the causes of each one of 
those subsets. 

 
 

    http://touchautism.com/ 

 

Apps for Autism Spectrum Disorders, Down Syndrome and 
Special Needs 

http://theautismhelper.com/ 

 

 

http://theautismteacher.blogspot.com.au/2011/07/pretend-play.html The Autism Teacher a blog about teaching 
students with autism 

http://adventuresinspeechpathology.wordpress.com/                                                                                                           
Adventures in Speech PathologyResources from a traveling SLP.    Lots of great resources! 

http://www.thewatsoninstitute.org/teacher-resources2.jsp?pageId=2161392240601226415747290 

Free Behaviour stories to download. 

 

http://touchautism.com/
http://theautismhelper.com/
http://theautismteacher.blogspot.com.au/2011/07/pretend-play.html
http://theautismteacher.blogspot.com.au/
http://adventuresinspeechpathology.wordpress.com/
http://www.thewatsoninstitute.org/teacher-resources2.jsp?pageId=2161392240601226415747290
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Social Thinking at Work                                                        
by  Michelle Garcia Winner and Pamela Crooke                                       
Ages: High School Students -> Adults 

This book provides a concrete explanation for the social problems many people have at 
work. It also provides many explicit strategies developed by Michelle and her team as 
they worked with professional adults struggling to learn the social emotional concepts 
encountered in the world of work. 

This book deliberately does not talk about diagnostic labels, but instead focuses on 
teaching about social emotional learning. The core message of this book is that, while a 
professional may be hired to do a specific job, it is often difficult to get the support of 
co-workers without the employee working to make tangible social emotional 
connections with the co-workers in the workplace. This book is ideal for teaching 
transition to adulthood as well as for adults to read themselves. 

                                                                                                     
Music, Language and Autism. Exceptional Strategies for Exceptional Minds                                                                 

Adam Ockelford    Foreword by Francesca Happé                                            

 This book explores why many children with autism are so captivated by music and how 
practitioners and parents can harness this to develop language skills. Through case studies, it 
displays how music can become a scaffold for language; allowing autistic children to express 
their inner thoughts and feelings without resorting to destructive behaviour. 

                                                                          

 The Asperkid's Launch Pad.   Home Design to Empower Everyday Superheroes 

Jennifer Cook O'Toole The Asperkid's Launch Pad is a visually-led guide to preparing a 
home environment that supports the development of children with Asperger syndrome. 
From a bedroom light switch that the child can easily reach, to a tucked-away safe place that 
he or she can retreat to when feeling overwhelmed or anxious, small changes in the home 
can boost the child's self-confidence, independence, comfort and life skills. Award-winning 
author Jennifer O'Toole gives readers a walk-through tour of the home, showing, room by 

room, how physical surroundings affect Asperkids and highlighting the learning opportunities in every space and object. 

http://www.socialthinking.com.au/books-and-products/product-category/social-thinking-at-work
http://www.jkp.com/catalogue/author/1705
http://www.jkp.com/catalogue/author/2749
http://www.jkp.com/catalogue/author/2558
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 http://www.boardmakershare.com/ 

BoardmakerShare is the perfect community for finding thousands of Boardmaker activities on hundreds of topics.  The 
visuals are produced by educators posted online to share for free. If you have a visual to make and need some ideas 

Boardmakershare is a good place to start. 

YouTube for schools      
 http://www.youtube.com/schools                                                               

 Many schools block access to YouTube from their networks. To solve this problem, 
YouTube has created a special section for schools, filled with age-appropriate 
educational content. YouTube for Schools gives users access to the hundreds of 
thousands of educational videos on YouTube EDU. This includes short lessons from top 
ǘŜŀŎƘŜǊǎ ŀǊƻǳƴŘ ǘƘŜ ǿƻǊƭŘΣ Ŧǳƭƭ ŎƻǳǊǎŜǎ ŦǊƻƳ ǘƘŜ ǿƻǊƭŘΩǎ ōŜǎǘ ǳƴƛǾŜǊǎƛǘƛŜǎΣ ǇǊƻŦŜǎǎƛƻƴŀƭ 
development from fellow educators, and inspiring videos from thought leaders.  School 
teachers and administrators can log in and watch any video, but students cannot log in 
and can only watch YouTube EDU videos and videos their school has added. All 

comments and related videos are disabled, and search is limited to YouTube EDU videos. YouTube also has created a 
page for teachers, YouTube.com/Teachers, to help them learn to use the site as a powerful educational tool. 

 

What is a Social Detective?   

http://www.socialthinking.com/ 
 To become a Social Detective, students learn to use their social smarts to figure out that 

others are having thoughts about them and they should have thoughts about others. 
Using these social smarts will help students make smart guesses and understand 
someone else's social plan. They also learn that their own actions have consequences in 
how people think, feel and react to them. Components of becoming a Social Detective 

include: 
 
♦  Using Social Detective Tools (your eyes, ears and brain) to understand the feelings of others. 
♦   Being a Social Thinker - aware of the people around us and understanding that they are having thoughts about each 
of our behaviors. 
♦    People have different thoughts about us when we do Expected or Unexpected Behaviors. Expected Behaviors are 
things we do and say that give people good thoughts about us and make them feel good, too. Unexpected Behaviors can 
give people uncomfortable thoughts and make them feel icky, or mad or bad. This means that we didn't figure out how 
to act in that place with that person, and they don't feel good about us. 
 
 

http://www.boardmakershare.com/
http://www.youtube.com/schools
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♦   Thinking With Your Eyes - look at a person to make them feel that you are thinking about what they are saying or 
doing. 
 
♦  Brain in the Group - paying attention to what is happening in the group by thinking about others with your eyes and 
listening to what they are taking about. 
 
♦   Body in the Group - make others feel that you are part of the group by keeping your body turned toward others in 
the group. Also make others feel comfortable by respecting their space and not crowding them. 
 
♦  When you learn how your actions affect what others are thinking, saying or feeling, you are using Social Smarts, and 
you are learning to be a Social Detective! 

 
Small Steps Big SkillsTM Video Game! http://www.sandbox-learning.com/ 
  

¶ Teaches 22 skills for independence 

¶ Combines Applied Behavior Analysis (ABA) methods of video modeling and least to most prompting by having 
players watch the skill being completed (video modeling) then they practice it in a game format (least to most 
prompting) 

¶ Shows a variety of materials to promote generalization 

¶ Is evidence-based. Results from a beta version of the game appeared in Education and Training in 
Developmental Disabilities (December, 2009) and Intellectual and Developmental Disabilities (June, 2010) 

¶ Demonstrates skills from a first person perspective to realistically show how skills are completed and to remove 
showing age or gender 

¶ Rewards kids with 8 fun game 

¶ Customizable by adding your own videos 

¶ Collects data at each step of the skill 

¶ Compatible with PC or Mac 

  
Small Steps, Big SkillsTM  video game teaches skills for independence by simulating actually doing the skills!   Players 
watch a video of the skill being completed then practice with increasing prompt levels as necessary. 

  
Level 1 – Independent:  Players 

independently complete the step 
Level 2 – Verbal:  Players hear a voice over 

of the step 
Level 3 – Verbal + Video Model 

Players watch a screen in screen video 
of   the step 

Level 4 – Verbal + Simulated Physical 
Players see the correct step highlighted 

 
 

 
 
 
 
 
 
 

 

http://www.eric.ed.gov/ERICWebPortal/search/recordDetails.jsp?searchtype=basic&pageSize=10&ERICExtSearch_SearchValue_0=EJ883885&eric_displayStartCount=1&ERICExtSearch_SearchType_0=no&_pageLabel=RecordDetails&objectId=0900019b80417a81&accno=EJ883885&_nfls=false
http://www.eric.ed.gov/ERICWebPortal/search/recordDetails.jsp?searchtype=basic&pageSize=10&ERICExtSearch_SearchValue_0=EJ883885&eric_displayStartCount=1&ERICExtSearch_SearchType_0=no&_pageLabel=RecordDetails&objectId=0900019b80417a81&accno=EJ883885&_nfls=false
http://www.eric.ed.gov/ERICWebPortal/search/recordDetails.jsp?searchtype=basic&pageSize=10&ERICExtSearch_SearchValue_0=EJ890395&eric_displayStartCount=1&ERICExtSearch_SearchType_0=no&_pageLabel=RecordDetails&objectId=0900019b80422b4f&accno=EJ890395&_nfls=false
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The Transporters was developed with the Autism Research Centre at Cambridge 

University. It uses animated vehicles with real human faces to help children transfer learning 
to real life.                

  Episodes and quizzes are designed to be enjoyed repeatedly. Children love to watch them 
again and again - and this helps them learn.     http://www.thetransporters.com 

The CAT-kit  http://www.catkit-us.com/ 

The Cognitive Affective Training (CAT) kit is a program that consists of visual, interactive, and 
customizable communication elements for children and young adults. It is designed to help 
students become aware of how their thoughts, feelings and actions all interact and, in the 
process of using the various visual components, they share their insights with others. It is an 
easy and effective way to work with neurotypical children and young adults as well as with 
people with developmental disabilities. 

 http://www.donjohnston.com/products/autism/faceland/ 

Most of us begin the complex process of learning to recognize facial 
expression of emotions in infancy. From the faces of parents, siblings, 
grandparents, or other caregivers, we develop a considerable amount of 
expertise in this aspect of socialization at an early age. For some children 
with Autism, Asperger's, or other developmental deficiencies, this is 
often not the case. Since skill in recognizing facial expression of 

emotions is important to functioning in a social environment, there is value in helping children develop this skill. But, what if it 
doesn't develop normally?                                                                                                                                                  FACELAND uses an 
!ƳǳǎŜƳŜƴǘ tŀǊƪ ǘƘŜƳŜ ǘƻ ŜƴƎŀƎŜ ŀƴŘ ƳƻǘƛǾŀǘŜΦ с ά{ŎƘƻƻƭǎέ ƛƴǘǊƻŘǳŎŜ ŎƻƴŎŜǇǘǎ ŀǎ άŎƭǳŜǎέ 
and 11 game-like activities offer practice that is fun!   

FACELAND "Schools" are based on the hypothesis that some children will build skill in facial 
recognition of emotion by:  

¶ Breaking them down into smaller pieces (clues) 

¶ Promoting clue acquisition via spaced repetition 

¶ Checking for understanding of clues using new examples 

¶ /ƻƳōƛƴƛƴƎ ŎƭǳŜǎ ŦƻǊ άǇŀǊǘ ǘƻ ǿƘƻƭŜέ ƭŜŀǊƴƛƴƎ 

¶ Utilizing instruction that incorporates photos, mirror mimic sessions, and varied interaction                                                                                                                                                                                 
FACELAND "Games" motivate practice and skill acquisition. The program uses a diverse range of subjects to aid 
generalization/transfer of recognition skills to real life situations.                                                                                                                        

http://www.autismresearchcentre.com/
http://www.thetransporters.com/
http://www.tonyattwood.com.au/index.php?option=com_content&view=article&id=776:the-cat-kit&catid=105:resource-materials&Itemid=431

