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DATE: February 2013                                                                                                                                             
ά²Ƙŀǘ ǿƻǳƭŘ ƘŀǇǇŜƴ ƛŦ the autism gene was eliminated from the gene pool? 
You would have a bunch of people standing around in a cave, chatting and socializing 
ŀƴŘ ƴƻǘ ƎŜǘǘƛƴƎ ŀƴȅǘƘƛƴƎ ŘƻƴŜΦέ 
φ Temple Grandin,  The Way I See It: A Personal Look at Autism & Asperger's 
 

      
Introduction to Autism Spectrum: Positive and Practical strategies to support Behaviour and Learning 

Warragul Club Downtowner 
9.30am -
3.30pm Regional Feb 25 Monday Wholeday 

Greensborough RSL 
9.30 am -
3.30pm NORTH March 1 Friday Wholeday 

Rossdale Golf Club Aspendale 
9.30 am -
3.30pm SOUTH March 4 Mon Wholeday 

The Brook on Sneydes         
Point cook 

9.30am -
3.30pm WEST March 7 Thurs Wholeday 

Box Hill Golf club 
9.30 am -
3.30pm EAST March 12 Tues Wholeday 

Mornington on Tanti  
9.30 am -
3.30pm SOUTH March 18  Mon Wholeday 

Maroondah sports club 
9.30 am -
3.30pm EAST March 21 Thurs Wholeday 

To register for one of my sessions go to www.pdonline.com.au 

Cristina is available for Professional learning sessions at your school. 

 

7.  Please focus and build on what I can do rather than what I can’t do  
http://www.ellennotbohm.com/article-archive/ten-things-every-child-with-autism-wishes-you-knew/ 

 [ƛƪŜ ŀƴȅ ƻǘƘŜǊ ƘǳƳŀƴΣ L ŎŀƴΩǘ ƭŜŀǊƴ ƛƴ ŀƴ ŜƴǾƛǊƻƴƳŜƴǘ ǿƘŜǊŜ LΩƳ Ŏƻƴǎǘŀƴǘƭȅ ƳŀŘŜ ǘƻ ŦŜŜƭ ǘƘŀǘ LΩƳ 

ƴƻǘ ƎƻƻŘ ŜƴƻǳƎƘ ŀƴŘ ǘƘŀǘ L ƴŜŜŘ άŦƛȄƛƴƎΦέ  ¢ǊȅƛƴƎ ŀƴȅǘƘƛƴƎ ƴŜǿ when I am almost sure to be met 

ǿƛǘƘ ŎǊƛǘƛŎƛǎƳΣ ƘƻǿŜǾŜǊ άŎƻƴǎǘǊǳŎǘƛǾŜΣέ ōŜŎƻƳŜǎ ǎƻƳŜǘƘƛƴƎ ǘƻ ōŜ ŀǾƻƛŘŜŘΦ  [ƻƻƪ ŦƻǊ Ƴȅ ǎǘǊŜƴƎǘƘǎ 

ŀƴŘ ȅƻǳ ǿƛƭƭ ŦƛƴŘ ǘƘŜƳΦ ¢ƘŜǊŜ ƛǎ ƳƻǊŜ ǘƘŀƴ ƻƴŜ άǊƛƎƘǘέ ǿŀȅ ǘƻ Řƻ Ƴƻǎǘ ǘƘƛƴƎǎΦ 

http://www.ellennotbohm.com/article-archive/ten-things-every-child-with-autism-wishes-you-knew/
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Inability to generalise learned tasks 

http://www.autismhelp.info/App_CmsLib/Media/Lib/1203/M3443_v1_634671618319328115.pdf 

 
ά!ōōȅ Ŏŀƴ Ǉǳǘ ƻƴ ƘŜǊ ƻǿƴ ǎƘƻŜǎ ŀƴŘ ǎƻŎƪǎ ŀǘ ƘƻƳŜΣ ōǳǘ ǿƘŜƴ ŀǎƪŜŘ ǘƻ Řƻ ƛǘ ŀǘ ǇǊŜǎŎƘƻƻƭ ǎƘŜ ƎŜǘǎ ŎƻƴŦǳǎŜŘ ŀƴŘ 
ŘƻŜǎƴΩǘ ǎŜŜƳ ǘƻ ƪƴƻǿ ǿƘŀǘ ǘƻ ŘƻΦέ  
 
Why does this happen?  
Children with autism have great difficulty transferring skills learnt in one setting to another situation. This is 
because their thinking can be very rigid and inflexible.  
Some children with autism might be able to do a certain task at home, but not at preschool or vice versa.  
 
What you can do  
ω ²ƘŜƴ ǘŜŀŎƘƛƴƎ ŀƴȅǘƘƛƴƎ ǘƻ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ŀǳǘƛǎƳΣ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƎŜƴŜǊŀƭƛǎŜ ǿƛǘƘ ǾŀǊƛƻǳǎ ŜȄŀƳǇƭŜǎ ŀƴŘ 
ǎƛǘǳŀǘƛƻƴǎΦ CƻǊ ŜȄŀƳǇƭŜΣ Ψŀ ƘƻǳǎŜΩ Ŏŀƴ ōŜ ŀ ŘŜǘŀŎƘŜŘ ōǊƛŎƪ ŘǿŜƭƭƛƴƎΣ ŀ ǘŜǊǊŀŎŜ ƘƻǳǎŜΣ ƻǊ ŀ ǘƛƳōŜǊ ŎƻǳƴǘǊȅ ŎƻǘǘŀƎŜ 
and many other variations.  
ω DƛǾŜ ǘhe child lots of opportunities to learn the same thing in a variety of situations.  
ω ¢ƘŜǊŜ ƴŜŜŘǎ ǘƻ ōŜ ƎƻƻŘ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ōŜǘǿŜŜƴ ƘƻƳŜΣ ǇǊŜǎŎƘƻƻƭ ŀƴŘ ŀƴȅ ŜŀǊƭȅ ƛƴǘŜǊǾŜƴǘƛƻƴ ǿƻǊƪŜǊǎΦ YŜŜǇ ŀ 
ǊŜŎƻǊŘ ƻŦ ǎƪƛƭƭ ŘŜǾŜƭƻǇƳŜƴǘ ƛƴ ŀ ΨŎƘŀǘ ōƻƻƪΩ ǘƘŀǘ Ŏŀƴ ōŜ ǎŜƴǘ ƘƻƳŜ ŜŀŎƘ Řŀȅ ǎƻ ǘƘŀǘ ǘƘŜ ŎƘƛƭŘΩǎ ƴŜǿƭȅ ŀŎǉǳƛǊŜŘ ǎƪƛƭƭǎ 
can be practised at home.  
ω ¦ǎŜ ǘƘŜ ǎŀƳŜ ƪŜȅ ǿƻǊŘǎ ŀŎǊƻǎǎ ǎŜǘǘƛƴƎǎ ŀƴŘ ōȅ ǘƘŜ ǇŜƻǇƭŜ ƛƴ ǘƘƻǎŜ ǎŜǘǘƛƴƎǎ ƛŦ ǇƻǎǎƛōƭŜΦ ά5Ǌƛƴƪ άάǎƘƻǳƭŘ ōŜ άŘǊƛƴƪέ 
across all settings, not known by many names such as juice, water or cup The child needs to be able to master the 
task being taught before being able to generalise it to other locations.  
ω ¢ŜŀŎƘ ǘƘŜ ǎƪƛƭƭΦ  
ω tǊŜ ǘŜŀŎƘ ƛǘ ǿƘŜƴ ƳƻǾƛƴƎ ǘƻ ǘƘŜ ƴŜȄǘ ǎŜǘǘƛƴƎ- i.e. prompt the appropriate behaviour for the new situation ς I.e. 
ά²Ŝ ŀǊŜ ƎƻƛƴƎ ǘƻ Ǝƻ ǘƻ ǘƘŜ ǘƻƛƭŜǘ ŀƴŘ ǿŀǎƘ ƻǳǊ ƘŀƴŘǎέ [ƛƴƪ ǘƻ ƳƻŘŜƭƭƛƴƎ ŀƴŘ ǇǊƻƳǇǘƛƴƎ  
ω tǊƻƳǇǘǎ ǳǎŜŘ ƛƴ ǘƘŜ ƻǊƛƎƛƴŀƭ ǎƪƛƭƭ ǘŜŀŎƘƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘ ƴŜŜŘ ǘƻ ōŜ ǘŀǳƎƘǘ ŀŎǊƻǎǎ ǎŜǘǘƛƴƎǎΣ ǘƘŜ ŎƘƛƭŘ ǿƛƭƭ ƭŜŀǊƴ ǘƻ 
respond to prompts to undertake the task regardless of setting.  

 

Checklist for setting up a classroom routine 
http://www.annatullemans.com/newsletter/meeting_the_needs_newsletter_no19.pdf 

 

¶ Make a poster with essential rules for the classroom - explain why these rules are so important 

¶ Have a particular area for the student to sit each time he comes to the classroom ς άL ŀƳ ŀ Ǿƛǎǳŀƭ 
learner so will need to see the same view each time as I am not be able to process the new information 
very ǉǳƛŎƪƭȅέ 

¶ Have only two other students sitting at the same set of desks ς άL ŀƳ Ŝŀǎƛƭȅ ŘƛǎǘǊŀŎǘŜŘ ōȅ ƴƻƛǎŜΣ 
ƳƻǾŜƳŜƴǘ ŀǊƻǳƴŘ ƳŜέ 

 
 

http://www.annatullemans.com/newsletter/meeting_the_needs_newsletter_no19.pdf
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¶ Have the ASD student sitting with his face towards where you will give instructions for most part ς άL 
ƘŀǾŜ ŘƛŦŦƛŎǳƭǘȅ ǎŜǇŀǊŀǘƛƴƎ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ƴƻƛǎŜ ŀƴŘ ȅƻǳǊ ǾƻƛŎŜ ŀƴŘ ǎƻ L ŘƻƴΩǘ ƪƴƻǿ ǿƘƛŎƘ ƴƻƛǎŜ ƛǎ ǘƘŜ 
Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ ƻƴŜέ 

¶ Use the same signal for the beginning and the end of the subject or class - άDƻƻŘ ƳƻǊƴƛƴƎ ŎƭŀǎǎέΣ ά¢ƛƳŜ 
ǘƻ ǇŀŎƪ ŀǿŀȅ ƴƻǿέ 

¶ Limit choice making in the early first days of school ς άL ŀƳ ŀ ǇŜǊŦŜŎǘƛƻƴƛǎǘΣ ŎƘƻƛŎŜǎ ŀǊŜ ŘƛŦŦƛŎǳƭǘ ŀǎ L 
Ƴŀȅ ƳŀƪŜ ŀ ǿǊƻƴƎ ŎƘƻƛŎŜέ 

¶ NO surprises. Always pre warn regarding any changes such as substitute teachers, different classroom, 
no swimming today, change of test, or change of test day ς άL Řƻ ƴƻǘ ǇǊƻŎŜǎǎ ƛƴŦƻǊƳŀǘƛƻƴ ǉǳƛŎƪƭȅ ŀƴŘ 
LŘƻƴΩǘ ǇǊƻōƭŜƳ ǎƻƭǾŜ ǿŜƭƭέ 

¶ Show students how to make mistakes, model the thinking pattern that  is used to clean up a mistake ς 
άL ŘƻƴΩǘ ǇǊƻōƭŜƳ ǎƻƭǾŜ ǾŜǊȅ ǿŜƭƭέ 

¶ Use preventative breaks ς άL ƴŜŜŘ ǘƛƳŜ ƻǳǘ ōŜŦƻǊŜ ƛǘ ŀƭƭ ōŜŎƻƳŜǎ ǘƻƻ ƳǳŎƘΣ ǘƘƛǎ ǿŀȅ L Ŏŀƴ ƭŜŀǊƴ ǎŜƭŦ-
control, and self-ƳŀƴŀƎŜƳŜƴǘ ǎǘǊŀǘŜƎƛŜǎ ǘƻ ǊŜŎƻƎƴƛǎŜ ǿƘŜƴ ƛǘ ŀƭƭ ōŜŎƻƳŜǎ ǘƻƻ ƳǳŎƘ ŦƻǊ ƳŜέ 

¶ Write instructions on the board, in the same place each day - άL ŀƳ ŀ Ǿƛǎǳŀƭ ƭŜŀǊƴŜǊ and follow 
ƛƴǎǘǊǳŎǘƛƻƴǎ ƳƻǊŜ ǊŜŀŘƛƭȅ ǿƘŜƴ ǘƘŜȅ ŀǊŜ ǿǊƛǘǘŜƴ Řƻǿƴέ 

PRIMARY YEARS 

A Visually Appealing Classroom: Designed for Sensory Success 

by Margaret Oliver, MEd 
Autism Asperger’s Digest | July/August 2012 

http://autismdigest.com/a-visually-appealing-classroom-designed-for-sensory-success/ 

Effective classroom design provides structure, predictability, and consistency for students with autism 
spectrum disorder (ASD). It can support transitions and can help stǳŘŜƴǘǎ ōŜŎƻƳŜ ƳƻǊŜ ƛƴŘŜǇŜƴŘŜƴǘΦ LǘΩǎ ŀ 
mix of what to include and what to leave out, what colors to use, and where to display instructional materials. 
When setting up a classroom that will include students on the spectrum, the following are areas to consider. 

Parts of the Whole 
Regardless of the size of a classroom, it can have clearly defined areas: 

¶ break area or calm corner 
¶ independent work area 
¶ group instruction areas: large and small 
¶ computer area 
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Canvas partitions work well to create specific areas, ŀǊŜ Ŏƻǎǘ ŜŦŦŜŎǘƛǾŜΣ ŀƴŘ ǇƻǊǘŀōƭŜΦ LΩǾŜ ŀǘǘŀŎƘŜŘ ǘǿƻ 
partitions with the provided plastic joints to form one long wall to create a space where my students can 
gather for quiet reading on bean bags, and later in the day I swing one partition at a 45-degree angle to create 
a smaller, enclosed work area. Bookcases can work in a similar fashion to delineate a quiet area or 
independent study sections. In smaller rooms you can create small group or individual instruction areas simply 
by placing tri-fold cardboard displays (the ones used for science fair projects) on the table. They too are 
portable and inexpensive and are wonderful at helping the students focus on the task at hand. 
Each classroom has its design challenges, so you will need to give the layout a lot of thought and muscle as you 
try different configurations. Once you discover a workable floor plan, it rarely needs adjustment. 

Color and Lighting 
Select a color palette and be consistent. Narrow down your color selection to two or three colors and refrain 
from adding the remainder of the rainbow. The simplicity can be peaceful. Choose a main color and one 
supportive color and, if you wish, add an accent color. For example, blue is my main colorτall of my bulletin 
boards are covered in blue felt and my kidney table is blue. Yellow is my secondary color, so bulletin board 
ƭŜǘǘŜǊƛƴƎ ŀƴŘ ŀǊŜŀ ǇŀǊǘƛǘƛƻƴǎ ŀǊŜ ȅŜƭƭƻǿΦ L ŀŘŘ ǘƘŜ ǎƳŀƭƭŜǎǘ ŘŀǎƘ ƻŦ ǊŜŘ ŦƻǊ ŀŎŎŜƴǘΦ wŜŘ ƛǎ ƻŦǘŜƴ ƻǳǊ ǎǘǳŘŜƴǘǎΩ 
ŦŀǾƻǊƛǘŜ ŎƻƭƻǊΣ ōǳǘ ƻǾŜǊǳǎŜ ƻŦ ǊŜŘ ƛƴ ŀ ŎƭŀǎǎǊƻƻƳ Ŏŀƴ ōŜ ŀƎƛǘŀǘƛƴƎΤ L ŘƻƴΩǘ ǊŜcommend it as a main or supportive 
color choice. If you have an abrasive wall color, it can be neutralized through the placement of fire-retardant 
fabric over a selected, focal area. 
Subdued lighting is a preference over bright overhead fluorescent lights. Incandescent bulbs in lamps provide 
a softer, more calming effect in the classroom if allowed in your building. If overhead fluorescent lights are 
your only option, you can consider using only half the lights or hanging fire-retardant scallops of fabric under 
the lights to deflect the direct harshness. On sunny days 
in classrooms with windows, you can opt to use only 
natural daylight. 

Wall Displays and Borders 
I am extremely selective of what goes on my walls and bulletin boards and, although I love aesthetics, my 
practical side wins when it comes to deciding what goes upτonly the necessary. Each bulletin board and 
ŘƛǎǇƭŀȅ Ƴǳǎǘ ƘŀǾŜ ǘƘŜ ǇǳǊǇƻǎŜ ƻŦ ŜȄǇƭŀƛƴƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŘŀȅΦ 5ƻŜǎ ǘƘƛǎ ƳŜŀƴ ǘƘŀǘ L Řƻ ƴƻǘ ŘƛǎǇƭŀȅ Ƴȅ 
ǎǘǳŘŜƴǘǎΩ ǿƻǊƪ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΚ ¸ŜǎΣ ƛǘ does. Instead I use our classroom door and hallway walls to show off 
their efforts. It keeps clutter off my classroom walls, and it lets my students share their work with the rest of 
the school. In addition to posting the morning and afternoon schedules, IΩǾŜ ŀŘŘŜŘ ƻƴŜ ƳƻǊŜ ǎŜŎǘƛƻƴ ŦƻǊ Řŀƛƭȅ 
ŜǾŜƴǘǎΦ L ǇƭŀŎŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǇƘƻǘƻǎ ŀƴŘ ǘƛƳŜ ŦƻǊ ŜŀŎƘ ŘŀȅΩǎ Ǉǳƭƭ-out therapies. The students are prepared for 
the change in schedule, and my memory is assisted, too. 
After years of meticulous room design aimed at guiding my students throughout their day, I came to realize 
ƻƴŜ ƳƻǊŜ Ƙƛƴǘ ŀǎ L ƻōǎŜǊǾŜŘ Ƴȅ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎΦ hƴŜ ōƻȅ ƛƴ ǇŀǊǘƛŎǳƭŀǊ ƴŜŜŘŜŘ Ƙƛǎ ƭŜǎǎƻƴǎ ǘƻ ōŜ 
confined in a clearly defined area, such as in a box or on a mat. He needed to know the visual borders. With 
this realization I expanded my displays to have borders, too. Each bulletin board addresses one topic only, 
such as class rules or the weekly theme. The display for daily specials, morning schedule, and afternoon  
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schedule are now separated with two-inch-wide ribbon. This visual enhancement helps the students remain 
focused on the purpose of each display. As you might surmise, the borders correspond with the colors of my 
selected classroom color theme. 

Minimizing Visual Distractions 
My storage shelves are covered with curtains to reduce the cluttered look and to minimize the temptation for 
my students to go shopping on my shelves. Out of sight is really out of mind! In my classroom, which dates 
back to 1899, the chalkboard was years beyond its expiration date so I purchased inexpensive patio curtains to 
cover the dinged chalkboard. I also spent about eight hours removing tape and stickers from two metal 
cabinets to create a less distractive surface. One of my students continually pointed out the shapes of the 
sticky leftovers, but the habit ceased after my intense cleaning therapy. If it distracts, it must be addressed. 

A professional classroom design will guide and support your students throughout the day. It is a pleasure to 
see my students viewing the daily specials and schedule even before they take off their coats upon arrival. 
And this is proof that we are ready to learn! 

Margaret Oliver teaches Grade Kς2 students with ASD for Akron Public Schools (Ohio). She has learned much 
about ASD through relatives, friends, and students. 

Teaching Children to Understand Changes in Routines 

by Andy Bondy, PhD and Lori Frost, MS, CCC-SLP 
Autism Asperger’s Digest | May/June 2012                                                                        
http://autismdigest.com/teaching-children-to-understand-changes-in-routines/ 

ά¢ǿŜƭǾŜ-year-old Zena was terrific at using her daily picture schedule. She came into class each morning and 
immediately checked to see what her first activity was and whom she would be working with. However, her 
teacher found that there was one major problem. 
If something did not go exactly as scheduled, Zena would get very upset and usually would not proceed with 
her schedule. While the teacher was happy that Zena had gained some independence, she was not pleased 
that Zena could not tolerate any change at all. It is one thing to try to perfectly control everything in the life of 
a three-year-old, but it is impossible to do so with a teenager. The teacher realized that no one had taught 
½Ŝƴŀ ǘƻ ǘƻƭŜǊŀǘŜ ǘƘŜ ŎƘŀƴƎŜǎ ǘƘŀǘ ƻŎŎǳǊ ƛƴ ŀƭƭ ƻǳǊ ƭƛǾŜǎέ  (Bondy and Frost 2011, p. 122). 

When working with children with autism spectrum disorder (ASD), it is often recommended that we try to 
keep everything highly structured and systematic because ǘƘŜȅ ŘƻƴΩǘ ƭƛƪŜ ǘƻ ŘŜŀƭ ǿƛǘƘ ŎƘŀƴƎŜτthey prefer to 
preserve sameness. The danger of this approach is that it can lead to substantially bigger problems when 
changes do occur, as they inevitably will! Should we wait until we see major behavior problems arise in 
reaction to change? We think that all children should be inoculated against inescapable variations in what life 
presents. 
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So, how can we teach individuals with ASD to tolerate change? By introducing it systematically rather than 
waiting for it to haphazardly take place. Rather than trying to create a fixed schedule suggesting we promise 
ǘƘŀǘ ŜǾŜǊȅǘƘƛƴƎ ǿŜ Ǉƭŀƴ ŦƻǊ ǿƛƭƭ ƛƴŘŜŜŘ ƻŎŎǳǊΣ ǿŜ ƛƴǘǊƻŘǳŎŜ άǎǳǊǇǊƛǎŜέ ƭŜǎǎƻƴǎ ǿƛǘƘƛƴ ǘƘŜ Řŀƛƭȅ ǊƻǳǘƛƴŜΦ 

The first of such surprises should involve changes to an event or activity that are highly motivating. For 
example, the first surprise for Zena might be to go from doing a math lesson 
to watching her favorite DVD or listening to her favorite music. To help make surprise part of a schedule, a 
special card or picture can be placed on a schedule or simply shown by the teacher. It is likely that Zena at first 
may not be pleased, but as the movie or music is played, she is likely to join in with the other students. 

At this point all surprises should involve fun things to do. Of course, the teacher should also provide lots of 
ǇǊŀƛǎŜ ŦƻǊ ½ŜƴŀΩǎ ƴŜǿ ǎƪƛƭƭΗ 

Over time, and as Zena reacts more calmly to these surprises, her teacher begins to introduce changes that 
are more neutral in outcomeτǇŜǊƘŀǇǎ ½Ŝƴŀ ƛǎ ǎǳǊǇǊƛǎŜŘ ǘƘŀǘ ǎƘŜΩƭƭ work with Ms. Jones rather than with Ms. 
IŀȅŜǎΣ ƻǊ ǘƘŀǘ 9ƴƎƭƛǎƘ ǿƛƭƭ ōŜ ǿƻǊƪŜŘ ƻƴ ōŜŦƻǊŜ ƳŀǘƘΣ ƻǊ ǎƘŜΩƭƭ ōŜ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜ ǘŀōƭŜ ƴŜŀǊ ǘƘŜ ǿƛƴŘƻǿ 
ǊŀǘƘŜǊ ǘƘŀƴ ōȅ ǘƘŜ ǿŀƭƭΦ 5ǳǊƛƴƎ ǘƘƛǎ ǘƛƳŜ ǎƻƳŜ ǎǳǊǇǊƛǎŜǎ ǎƘƻǳƭŘ ōŜ Ŧǳƴ ǿƘƛƭŜ ƻǘƘŜǊǎ ŀǊŜ ǎƛƳǇƭȅ άǎǳŎƘ ŀ ōƻǘƘŜǊΣέ 
though not threatening or scary. It will be helpful to add some extra rewards each time the student tolerates 
changesτperhaps accumulating a series of stickers to be traded in for something special. 

It is important to avoid using the same surprise at the same time in the schedule. If there is any ritual built into 
how this lesson is done, the very purpose of it will be undermined! 

CƛƴŀƭƭȅΣ ǎƻƳŜ ƻŦ ǘƘŜ ŎƘŀƴƎŜǎ ǎƘƻǳƭŘ ǊŜŦƭŜŎǘ ǘƘŜ ǳƴǇƭŜŀǎŀƴǘ ǇŀǊǘǎ ƻŦ ƭƛŦŜ ǘƘŀǘ ŦŜǿ ƻŦ ǳǎ ǘǊǳƭȅ ŜƴƧƻȅΥ ά{ǳǊǇǊƛǎŜΗ 
Your favorite ǘƻȅ ŘƻŜǎƴΩǘ ǿƻǊƪΦέ ά!ƴƻǘƘŜǊ ŎƘƛƭŘ ƛǎ ǊƛŘƛƴƎ ǘƘŜ ƻƴƭȅ ōƛŎȅŎƭŜ ǿŜ ƘŀǾŜΗέ ά¢ƘŜǊŜ ƛǎ ƴƻ ƳƻǊŜ 
ǇƻǇŎƻǊƴΦέ ά²Ŝ Ƴǳǎǘ Ǝƻ ǘƻ ǘƘŜ ŘŜƴǘƛǎǘΣέ ŀƴŘ ǎƻ ŦƻǊǘƘΦ IŜǊŜΣ ǘƻƻΣ ƛǘ ǿƛƭƭ ōŜ ƛƳǇƻǊǘŀƴǘ ǘƻ ǇǊƻǾƛŘŜ ƻǘƘŜǊ ǘȅǇŜǎ ƻŦ 
rewards for tolerating these changes as long as they arŜ ƴƻǘ ƎƛǾƛƴƎ ƛƴ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ŘƛǎƭƛƪŜ ŦƻǊ ǘƘŜ ƭŜǎǎƻƴΦ !ƭƻƴƎ 
with these unfortunate surprises, the teacher must still remember to mix in some happy and neutral 
surprisesτƭŜǎǎ ǎǳǊǇǊƛǎŜ ŎƻƳŜǎ ǘƻ ƳŜŀƴ άōŀŘ ǘƘƛƴƎǎ ŀǊŜ ŎƻƳƛƴƎΦέ hǾŜǊ ǘƛƳŜ ŀ ǿŜƭƭ-prepared teacher would 
ƴŜǾŜǊ ōŜ ǿƛǘƘƻǳǘ ŀ ƘŀƴŘȅ {ǳǊǇǊƛǎŜΗ ŎŀǊŘ ǎƻ ǘƘŀǘ ǿƘŜƴ ǘƘŜ ƻŦŦƛŎŜ Ŏŀƭƭǎ ŀƴŘ ǎŀȅǎΣ ά{ƻǊǊȅΣ ȅƻǳǊ Ŏƭŀǎǎ ŎŀƴΩǘ Ǝƻ ǘƻ 
the gymτƛǘ ŦƭƻƻŘŜŘ ŀƎŀƛƴΗέ ȅƻǳ Ŏŀƴ ǎƛƳǇƭȅ ǘǳǊƴ ǘƻ ǘƘŜ ŎƭŀǎǎΣ ǘŀƪŜ ƻǳǘ ǘƘŜ ƳŀƎƛŎ ŎŀǊŘ ŀƴŘ ŀƴƴƻǳƴŎŜΣ 
ά{ǳǊǇǊƛǎŜΗέ 

¢ƘŜǎŜ άǎŎƘŜŘǳƭŜ ǎǳǊǇǊƛǎŜέ ƭŜǎǎƻƴǎ ǎƘƻǳƭŘ ōŜ ŎƻƳōƛƴŜŘ ǿƛǘƘ ƻǘƘŜǊ ǎǘǊŀǘŜƎƛŜǎ ǎǳŎƘ ŀǎ ǘŜŀŎƘƛƴƎ άǿŀƛǘƛƴƎέ ōȅ 
gradually increasing the delay between the student requesting an item and actually receiving it. Another 
ǎǘǊŀǘŜƎȅ ǘƘŀǘ Ŏŀƴ ōŜ ŎƻƳōƛƴŜŘ ǿƛǘƘ ŀ ǎŎƘŜŘǳƭŜ ƛƴǾƻƭǾŜǎ ǘŜŀŎƘƛƴƎ άƭŀǘŜǊΦέ For example, although a child has 
requested playing on the swing, the teacher can add an icon of that on an existing schedule after completing 
ǎŜǾŜǊŀƭ ŀŎǘƛǾƛǘƛŜǎΣ ǘƘǳǎ ƛƳǇƭȅƛƴƎ άƭŀǘŜǊέ ǊŀǘƘŜǊ ǘƘŀƴ άƴŜǾŜǊΦέ ! ŘƛŦŦŜǊŜƴǘ ǎǘǊŀǘŜƎȅ ƛƴǾƻƭǾŜǎ ǘŜŀŎƘƛƴƎ ŎƘƛƭŘǊŜƴ ǘƻ 
make choices within a schedule. 
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For example, the schedule can include a blue box or a green box. Each colored box is associated with a set of 
activities from which the child can select and put on the schedule. Perhaps blue activities involve literature 
and the child can choose to read a book or listen to an audio book. Green activities could involve a selection of 
art activities. 

Each of the strategies in this article is designed to help individuals make choices and tolerate delays. Children 
and teens on the spectrum can learn to accept that while the world is not always completely predictable, 
there are many rewarding activities and events available. 

BIO 
Lori Frost, MS, CCC-SLP, is a speech/language pathologist and Andy Bondy, PhD, is a behavior analyst. They co-
founded Pyramid Educational Consultants, Inc. They also co-authored the PECS Training Manual, 2nd ed.; A 
tƛŎǘǳǊŜΩǎ ²ƻǊǘƘΥ t9/{ ŀƴŘ hǘƘŜǊ ±ƛǎǳŀƭ /ƻƳƳǳƴƛŎŀǘƛƻƴ {ǘǊŀǘŜƎƛŜǎ ƛƴ !ǳǘƛǎƳΣ нƴŘ ŜŘΦΤ ŀƴŘ !ǳǘƛǎƳ нпκтΦ .ƻǘƘ 
travel extensively to train parents and professionals about PECS and the Pyramid Approach to Education. 

Reference 
.ƻƴŘȅΣ !ΦΣ ŀƴŘ [Φ CǊƻǎǘΦ нлммΦ ! tƛŎǘǳǊŜΩǎ ²ƻǊǘƘΥ t9/{ ŀƴŘ hǘƘŜǊ ±ƛǎǳŀƭ /ƻƳƳǳƴƛŎŀǘƛƻƴ {ǘǊŀǘŜƎƛŜǎ ƛƴ !ǳǘƛǎƳΣ 
2nd ed. Bethesda, MD: Woodbine House. 

Tips to Help Autistic Students Transition 

http://www.nationalautismresources.com/transition-tips.html 

It's no secret that people on the autism spectrum don't like change. So how can we help 
students with autism manage changes in their schedules and transitions? There are a few 
techniques that when used consistently can help reduce anxiety and give a sense of 
predictability to transitions. 

 
Here are five transition tips to help your student with autism. 
 
1. Create a Schedule A schedule can be a written list of activities the student will participate in during the day, 
a sequence of pictures or both. Schedules help a student to prepare for the transition by allowing them to see 
the upcoming activity and understand the sequence of activities that will occur. Research has shown that 
consistently using schedules increases independence, decreases transition time and melt downs. 
 
2. Show Activities as Finished Allowing the student with autism to assist in designating an activity as finished 
can help them prepare for the transition. If using a picture schedule have a finished pocket for the child to 
place the picture of the activity they completed in. Laminate schedules with a box next to each picture that 
the student can check off as complete. Write out the schedule and allow the student to cross each item off as 
it is completed. 

http://www.nationalautismresources.com/transition-tips.html
http://www.nationalautismresources.com/transition-tips.html
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3. Use a Timer Time is an abstract concept that can be difficult for your student with autism to understand. 
Using a timer gives students a visual of how much time is left before a transition. It can also help to keep some 
students on task for projects they don't like, because they can see it has an end. Some timers, like the Time 
Timer give an additional visual of the countdown of time. 
 
4. Allow adequate time for the transition. No one likes to be rushed. Especially when introducing new 
routines at school allow adequate time for the student with autism to process the transition and move on to 
the next activity. 
 
5. Provide a transition object. Sometimes carrying a familiar object through each transition can add a sense of 
predictability and comfort to the transition. The student can either keep the object with them throughout the 
day, or go get the object after they have finished a project to move with them to the next activity. 

Using Consequences and Rewards to Improve Behaviour 

by Temple Grandin, PhD 
Autism Asperger’s Digest | November/December 2011 

When I was in elementary school, the rules and discipline were the same at home and school. If I had a temper 
tantrum at school, the consequence was no TV for one night. (Today the consequence might be no video 
games.) 

Kids on the spectrum are masters at testing the boundaries and finding where they can break the rules. I knew 
that a tantrum at school would result in not being able to watch my favorite TV show. When I was good, my 
family respected my time to watch Howdy Doody because they knew it was important to me. I can remember 
losing the privilege only a few times. 

In my life consequences were only used for really bad behavior such as a temper tantrum or fighting. After a 
fistfight in my high school cafeteria, horseback riding was taken away for two weeks. I never got in another 
fight again. 

Keep in mind that you should never punish a child with autism for acting out, or a tantrum, when it is caused 
by sensory overload. My mother was a good detective about what environments caused me stress. She 
recognized that large crowds or too much noise was more than my nervous system could handle. When I 
tantrumed, she understood why. 

As a consequence for bad behavior, Mother never took away art; she took away TV. It is important to nurture 
areas of strength such as art, math, music, or writing. Never,  never take away activities that could turn into 
careers. These activities need to be nurtured. Instead, take away a video game or YouTube watching. 
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Consequences done wrong can really backfire. Consequences like taking away my favorite TV show or 
horseback riding were only given for really serious problems such as anger. Nit-picking kinds of consequences 
will only frustrate a child. One teenage girl resented her mother because she had an elaborate system of small 
consequences and rewards for every kind of behavior. For example setting the table was equal to 15 minutes 
of computer time and not cleaning her room was 15 minutes less. 

Everyday behaviors, such as good table manners and being on time, were simply expected. When I made a 
social mistake,  such as twirling my fork in the air, mother quietly gave the instruction to put my fork down. 
{ƘŜ ŘƛŘ ƴƻǘ ǎŎǊŜŀƳ άƴƻέΤ ǎƘŜ ǉǳƛŜǘƭȅ ƎŀǾŜ ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴ ŦƻǊ ǘƘŜ ŎƻǊǊŜŎǘ ōŜƘŀǾƛƻǊ ƛƴǎǘŜŀŘΦ 

Rewards were given to me for really big accomplishments. When I did something exceptional, I was praised. 
When I made a beautiful clay horse, mother praised it. When I sang a solo in an adult concert, mother praised 
it. I was only congratulated for exceptional work; I was not praised for wearing a fancy church hat that I 
hatedτ 
ǘƘŀǘ ǿŀǎ ŜȄǇŜŎǘŜŘΦ aȅ ƳƻǘƘŜǊΩǎ ŀǇǇǊƻŀŎƘ ǘƻ ōŜƘŀǾƛƻǊ ŀƴŘ ŎƻƴǎŜǉǳŜƴŎŜǎ Ŏŀƴ ōŜ ǎǳƳƳŀǊƛȊŜŘ ƛƴ ǘƘŜ ŎƘŀǊǘ ŀǘ 
the bottom of this page. 
Mother made sure there was consistency of discipline at home, and between home and school. She, my 
nanny, and the teacher worked together. It is essential that both parents and teachers are consistent and 
follow through with consequences for serious problems. They also need to reward real accomplishments. 

Eye Contact                                                     
http://www.autismhelp.info/downloads/default.aspx  

 “Mark won’t look me in the eye, I can’t tell if he is listening to me or not.” 

Points to note 

ω9ȅŜ ŎƻƴǘŀŎǘ ƛǎ ŀ ƴƻƴ-verbal skill that children with autism do not develop naturally. 

ω/ƘƛƭŘǊŜƴ ǿƛǘƘ ŀǳǘƛǎƳ Ƴŀȅ ŦŜŜƭ ǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜ ƭƻƻƪƛng directly at someone when speaking or being 
spoken to. 

ω5ƛǊŜŎǘ ŜȅŜ ŎƻƴǘŀŎǘ Ŏŀƴ ōŜ ǉǳƛǘŜ ǘƘǊŜŀǘŜƴƛƴƎ ŦƻǊ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ŀǳǘƛǎƳΦ 

ω/ƘƛƭŘǊŜƴ ǿƛǘƘ ŀǳǘƛǎƳ Ƴŀȅ ƴƻǘ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ƭƻƴƎ ǘƘŜȅ ǎƘƻǳƭŘ ƘƻƭŘ ǘƘŜƛǊ ƎŀȊŜ 

ωaŀƴȅ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ŀǳǘƛǎƳ ŦƛƴŘ ƛǘ ŘƛŦŦƛŎǳƭǘ ǘƻ ƭƛsten and look at the speaker at the same time. 

ω¢ƘŜ ŎƘƛƭŘ Ƴŀȅ ŦŜŜƭ ǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜ ƭƻƻƪƛƴƎ ŘƛǊŜŎǘƭȅ ŀǘ ǎƻƳŜƻƴŜ ǿƘŜƴ ǎǇŜŀƪƛƴƎ ƻǊ ōŜƛƴƎ ǎǇƻƪŜƴ ǘƻΦ ¢ƘŜ 
child may not understand how long to hold their gaze, and how to do so comfortably. 



 

CRISTINA ISAAC ABN: 32 473 025 470 
educationasd@yahoo.com    (03) 9795 0328 or 0416 67 99 88 

www.autismspectrumeducation.com 
 

10 

Many children with autism find it very difficult to concentrate and listen to someone speaking while also 
looking at them. Some students will be able to make eye contact when they speak but not when they are 
listening. For some children, senses switch in and out so that conversations become fragmented. Children with 
autism can learn without giving direct eye contact. 

What you can do 

ωLǘ ƛǎ ƻŦǘŜƴ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ǘƘŜ ŎƘƛƭŘ ǘƻ ƭŜŀǊƴ Ƙƻǿ ǘƻ ƻǊƛŜƴǘ ǘƘŜƛǊ ōƻŘȅ ŀƴŘ ƎƛǾŜ ƴƻƴ-verbal signs that they 
are interested in communicating and listening, for example, facing their body toward the other person. 

ω¢ƘŜ ŎƘƛƭŘ ƳƛƎƘǘ ōŜŎƻƳŜ ǎƻ ǎǘǊŜǎǎŜŘ ŀǘ ƘŀǾƛƴƎ ǘƻ ƭƻƻƪ ŀǘ ǘƘŜ ǎǇŜŀƪŜǊ ǘƘŀǘ ǘƘŜ ŎƘƛƭŘ ŎŀƴΩǘ ǘŀƪŜ ƛƴ ǿƘŀǘ ƛǎ ōŜƛƴƎ 
said. In this case it will be necessary to judge whether or not it is beneficial for the child to look at the speaker. 

ω Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƘŜ ŎƘƛƭŘ ƭŜŀǊƴǎ ǘƘŀǘ ŦŀŎƛƴƎ ŀ ǇŜǊǎƻƴ ƎƛǾŜǎ ǘƘŜ ƳŜǎǎŀƎŜ ǘƘŀǘ ǘƘŜȅ ŀǊŜ ƛƴǘŜǊŜǎǘŜŘ ƛƴ 
communicating and listening. 

ω¢ƘŜ ŎƘƛƭŘ ǿƛǘƘ ŀǳǘƛǎƳ Ƴŀȅ ƴŜǾŜǊ ǿŀƴǘ ǘƻ ƭƻƻƪ ȅƻǳ ŘƛǊŜŎǘƭȅ ƛƴ ǘƘŜ ŜȅŜ ōǳǘ ǿƛǘƘ ǘƛme can learn to face the 
person speaking to them. 

!ƭǿŀȅǎ ǊŜǿŀǊŘ ǘƘŜ ŎƘƛƭŘ ǿƘŜƴ ǘƘŜȅ ŀǊŜ ƭƻƻƪƛƴƎ ŀǘ ȅƻǳ ǿƛǘƘ άƎƻƻŘ ƭƻƻƪƛƴƎέ 

These  colourfully illustrated 
storybooks provides fun 
ways to teach children an 
abstract but essential idea ς 
that their eyes, hands, 
brains, in fact their whole 
bodies! ς communicate and 
affect the people around 
them. Parents, teachers and 
therapists use this book to 

teach this challenging concept through illustrated scenarios 
at home and school. 

http://www.socialthinking.com.au 



 

CRISTINA ISAAC ABN: 32 473 025 470 
educationasd@yahoo.com    (03) 9795 0328 or 0416 67 99 88 

www.autismspectrumeducation.com 
 

11 

 

 

¶ http://livingwellwithautism.com/  Living well with Autism . This online resource provides parents and 
caregivers with ideas, and free or inexpensive resources for living well with autism. 

 

¶ http://www.edutopia.org/    We share evidence-based K-12 learning strategies that empower you to 
improve education. 

Maths Monkey’s Quest 

Are you in search of an educational game to sharpen your 
child's maths skills and recall? 

You'll find the answer with the Maths Monkey's Quest - an 
entertaining game produced by the NSW Department of 
Education and Communities. 

http://www.schoolatoz.nsw.edu.au  School A to Z. Practical help for 
parents is a website and a free app. 

 

  

        The Technical Assistance Center on Social Emotional Intervention for Young Children (TACSEI) takes the research 
that shows which practices improve the social-emotional outcomes for young children with, or at risk for, delays or 
disabilities and creates FREE products and resources to help decision-makers, caregivers, and service providers apply 
these best practices in the work they do every day. Most of these free products are available right here on our 
website for you to immediately view, download and use.                            www.challengingbehavior.org/ 

 

 

http://livingwellwithautism.com/
http://www.edutopia.org/
http://www.schoolatoz.nsw.edu.au/
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The Aspie Girl's Guide to Being Safe with Men 

The Unwritten Safety Rules No-one is Telling You     Debi Brown 
Foreword by Sarah Attwood                                                                                                
This is essential reading for every girl and woman on the autism spectrum, from age 13 
upwards. Appreciating that Aspies need explanations to be explicit and comprehensive, Debi 
Brown provides sound, practical strategies for staying safe in many different situations, 
sensitively yet honestly explaining what the Aspie's rights and choices are, and how to act on 
her choices to stay safe. Clear, unambiguous advice is given on abstract issues, including the 
importance of boundaries and how to recognise and report inappropriate or abusive 
behaviour. Strategies for improving self-esteem and for overcoming and healing from 

negative experiences are also included. 

Exploring Feelings for Young Children with High-Functioning Autism or Asperger's Disorder 

The STAMP Treatment Manual: Angela Scarpa, Anthony Wells and Tony Attwood            
Young children with autism have particular difficulty in understanding and controlling their 
emotions, especially when those emotions are negative. This practical manual for 
professionals provides a set of simple strategies to help children with high-functioning 
autism or Asperger's syndrome who suffer from mood difficulties to decrease negative 
feelings and increase positive feelings in daily life.                                                                                                
Using a Cognitive Behavioral Therapy approach, The Stress and Anger Management Program 
(STAMP) is designed specifically for young children in their pre-school and early school years. 
The book outlines a 9-session group program using methods, games and activities that are 

developmentally appropriate. Treatment components include affective education, cognitive restructuring, social and 
group stories, and the emotional toolbox. The group therapy can be tailored for individual therapy when needed. A 
parental component is also included to support practice at home and promote generalization outside of the classroom 
or therapy setting. 

The Asperkid's (Secret) Book of Social Rules. The Handbook of Not-So-Obvious Social 
Guidelines for Tweens and Teens with Asperger Syndrome:   Jennifer Cook O'Toole           
Illustrated by Brian Bojanowski                                                                                                                                                    
The Asperkid's (Secret) Book of Social Rules offers witty and wise insights into baffling social 
codes such as making and keeping friends, blending in versus standing out from the crowd, and 
common conversation pitfalls. Chock full of illustrations, logical explanations, and comic strip 
practice sessions, this is the handbook that every adult Aspie wishes they'd had growing up. 
Ideal for all 10-17 year olds with Asperger syndrome, this book provides inside information on 
over thirty social rules in bite-sized chunks that older children will enjoy, understand, and most 
importantly use daily to navigate the mysterious world around them. 

http://www.jkp.com/catalogue/author/2689
http://www.jkp.com/catalogue/author/1808


 

CRISTINA ISAAC ABN: 32 473 025 470 
educationasd@yahoo.com    (03) 9795 0328 or 0416 67 99 88 

www.autismspectrumeducation.com 
 

13 

 

 

Can a hug really help? 
 
Thatôs the theory behind the inflatable Snug Vest created by a 24-year-old Vancouver designer to 
comfort kids who wear it. 
 
ñIt calms the mind and clears the mind,ò explains Lisa Fraser, who came up with the idea after 
working with special-needs children as a swimming instructor and classroom volunteer. 
 
ñIt regulates the nervous system for people who are overwhelmed by their environment.ò 
 

She created the Snug Vest prototype for her 2010 thesis in the 
industrial design program at Emily Carr University of Art and 
Design. Response from the occupational therapists Fraser 
consulted during the project ð and parents who sought her out ð 
convinced her to carry on after graduation by establishing a two-
person company called Squeezease Therapy. 
 
The use of ñdeep pressure therapyò for people with autism, 
attention deficit hyperactivity disorder, anxiety and a host of 

learning disabilities is not new. Some therapists use a bear hug to calm agitated children, and there 
are parents who say that their child likes to be wrapped tightly in a blanket similar to a swaddled 
baby. Others use pillows or mats to apply pressure. 
 
Weighted vests and neoprene vests tightened with Velcro straps are already on the market for the 
same purpose, but theyôre not easily adjusted by the wearer. Weighted vests are said to calm a child 
enough to concentrate on a task, or stop compulsive behaviours in an autistic child by adding the 
constant sensation up to 10 per cent of their body weight. 
 
Therapists say it helps people with sensory disorders to organize their thoughts. But Fraser wanted to 
improve on weighted vests. 
 
ñItôs not really healthy for a kid to have something pulling on their shoulders. Itôs not good for their 
posture, their growing bodies. The weight is not evenly dispersed. Itôs not adjustable, and itôs really 
kind of restrictive,ò she added. 
 
Instead of weights, the Snug Vest inflates using a hand pump to put pressure on the shoulders, back 
and sides of the wearer. http://snugvest.com  
 
http://www.vancouversun.com/health/Vancouver+designer+inflatable+vest+helps+autistic+kids+focus
/7841808/story.html#ixzz2IriDRbWb  
 

http://snugvest.com/
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 http://www.boardmakershare.com/ 

BoardmakerShare is the perfect community for finding thousands of Boardmaker activities on hundreds of topics.  The 
visuals are produced by educators posted online to share for free. If you have a visual to make and need some ideas 

Boardmakershare is a good place to start. 

YouTube for schools      
 http://www.youtube.com/schools                                                               

 Many schools block access to YouTube from their networks. To solve this problem, 
YouTube has created a special section for schools, filled with age-appropriate 
educational content. YouTube for Schools gives users access to the hundreds of 
thousands of educational videos on YouTube EDU. This includes short lessons from top 
ǘŜŀŎƘŜǊǎ ŀǊƻǳƴŘ ǘƘŜ ǿƻǊƭŘΣ Ŧǳƭƭ ŎƻǳǊǎŜǎ ŦǊƻƳ ǘƘŜ ǿƻǊƭŘΩǎ ōŜǎǘ ǳƴƛǾŜǊǎƛǘƛŜǎΣ ǇǊƻŦŜǎǎƛƻƴŀƭ 
development from fellow educators, and inspiring videos from thought leaders.  School 
teachers and administrators can log in and watch any video, but students cannot log in 
and can only watch YouTube EDU videos and videos their school has added. All 

comments and related videos are disabled, and search is limited to YouTube EDU videos. YouTube also has created a 
page for teachers, YouTube.com/Teachers, to help them learn to use the site as a powerful educational tool. 

 

What is a Social Detective?   

http://www.socialthinking.com/ 
 To become a Social Detective, students learn to use their social smarts to figure out that 

others are having thoughts about them and they should have thoughts about others. 
Using these social smarts will help students make smart guesses and understand 
someone else's social plan. They also learn that their own actions have consequences in 
how people think, feel and react to them. Components of becoming a Social Detective 

include: 
 
♦  Using Social Detective Tools (your eyes, ears and brain) to understand the feelings of others. 
♦   Being a Social Thinker - aware of the people around us and understanding that they are having thoughts about each 
of our behaviors. 
♦    People have different thoughts about us when we do Expected or Unexpected Behaviors. Expected Behaviors are 
things we do and say that give people good thoughts about us and make them feel good, too. Unexpected Behaviors can 
give people uncomfortable thoughts and make them feel icky, or mad or bad. This means that we didn't figure out how 
to act in that place with that person, and they don't feel good about us. 
 

http://www.boardmakershare.com/
http://www.youtube.com/schools
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♦   Thinking With Your Eyes - look at a person to make them feel that you are thinking about what they are saying or 
doing. 
 
♦  Brain in the Group - paying attention to what is happening in the group by thinking about others with your eyes and 
listening to what they are taking about. 
 
♦   Body in the Group - make others feel that you are part of the group by keeping your body turned toward others in 
the group. Also make others feel comfortable by respecting their space and not crowding them. 
 
♦  When you learn how your actions affect what others are thinking, saying or feeling, you are using Social Smarts, and 
you are learning to be a Social Detective! 

 
Small Steps Big SkillsTM Video Game! http://www.sandbox-learning.com/ 
  

¶ Teaches 22 skills for independence 

¶ Combines Applied Behavior Analysis (ABA) methods of video modeling and least to most prompting by having 
players watch the skill being completed (video modeling) then they practice it in a game format (least to most 
prompting) 

¶ Shows a variety of materials to promote generalization 

¶ Is evidence-based. Results from a beta version of the game appeared in Education and Training in 
Developmental Disabilities (December, 2009) and Intellectual and Developmental Disabilities (June, 2010) 

¶ Demonstrates skills from a first person perspective to realistically show how skills are completed and to remove 
showing age or gender 

¶ Rewards kids with 8 fun game 

¶ Customizable by adding your own videos 

¶ Collects data at each step of the skill 

¶ Compatible with PC or Mac 

  
Small Steps, Big SkillsTM  video game teaches skills for independence by simulating actually doing the skills!   Players 
watch a video of the skill being completed then practice with increasing prompt levels as necessary. 

  
Level 1 – Independent:  Players 

independently complete the step 
Level 2 – Verbal:  Players hear a voice over 

of the step 
Level 3 – Verbal + Video Model 

Players watch a screen in screen video 
of   the step 

Level 4 – Verbal + Simulated Physical 
Players see the correct step highlighted 

 
 

 
 
 
 
 
 
 

http://www.eric.ed.gov/ERICWebPortal/search/recordDetails.jsp?searchtype=basic&pageSize=10&ERICExtSearch_SearchValue_0=EJ883885&eric_displayStartCount=1&ERICExtSearch_SearchType_0=no&_pageLabel=RecordDetails&objectId=0900019b80417a81&accno=EJ883885&_nfls=false
http://www.eric.ed.gov/ERICWebPortal/search/recordDetails.jsp?searchtype=basic&pageSize=10&ERICExtSearch_SearchValue_0=EJ883885&eric_displayStartCount=1&ERICExtSearch_SearchType_0=no&_pageLabel=RecordDetails&objectId=0900019b80417a81&accno=EJ883885&_nfls=false
http://www.eric.ed.gov/ERICWebPortal/search/recordDetails.jsp?searchtype=basic&pageSize=10&ERICExtSearch_SearchValue_0=EJ890395&eric_displayStartCount=1&ERICExtSearch_SearchType_0=no&_pageLabel=RecordDetails&objectId=0900019b80422b4f&accno=EJ890395&_nfls=false
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The Transporters was developed with the Autism Research Centre at Cambridge 

University. It uses animated vehicles with real human faces to help children transfer learning 
to real life.                

  Episodes and quizzes are designed to be enjoyed repeatedly. Children love to watch them 
again and again - and this helps them learn.     http://www.thetransporters.com 

The CAT-kit  http://www.catkit-us.com/ 

The Cognitive Affective Training (CAT) kit is a program that consists of visual, interactive, and 
customizable communication elements for children and young adults. It is designed to help 
students become aware of how their thoughts, feelings and actions all interact and, in the 
process of using the various visual components, they share their insights with others. It is an 
easy and effective way to work with neurotypical children and young adults as well as with 
people with developmental disabilities. 

 http://www.donjohnston.com/products/autism/faceland/ 

Most of us begin the complex process of learning to recognize facial 
expression of emotions in infancy. From the faces of parents, siblings, 
grandparents, or other caregivers, we develop a considerable amount of 
expertise in this aspect of socialization at an early age. For some children 
with Autism, Asperger's, or other developmental deficiencies, this is 
often not the case. Since skill in recognizing facial expression of 

emotions is important to functioning in a social environment, there is value in helping children develop this skill. But, what if it 
doesn't develop normally?                                                                                                                                                  FACELAND uses an 
Amusement Park theme ǘƻ ŜƴƎŀƎŜ ŀƴŘ ƳƻǘƛǾŀǘŜΦ с ά{ŎƘƻƻƭǎέ ƛƴǘǊƻŘǳŎŜ ŎƻƴŎŜǇǘǎ ŀǎ άŎƭǳŜǎέ 
and 11 game-like activities offer practice that is fun!   

FACELAND "Schools" are based on the hypothesis that some children will build skill in facial 
recognition of emotion by:  

¶ Breaking them down into smaller pieces (clues) 

¶ Promoting clue acquisition via spaced repetition 

¶ Checking for understanding of clues using new examples 

¶ /ƻƳōƛƴƛƴƎ ŎƭǳŜǎ ŦƻǊ άǇŀǊǘ ǘƻ ǿƘƻƭŜέ ƭŜŀǊƴƛƴƎ 

¶ Utilizing instruction that incorporates photos, mirror mimic sessions, and varied interaction                                                                                                                                                                                 
FACELAND "Games" motivate practice and skill acquisition. The program uses a diverse range of subjects to aid 
generalization/transfer of recognition skills to real life situations.                                                                                                                        

http://www.autismresearchcentre.com/
http://www.thetransporters.com/
http://www.tonyattwood.com.au/index.php?option=com_content&view=article&id=776:the-cat-kit&catid=105:resource-materials&Itemid=431

