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You would have a bunch of people standing around in a cave, chatting and socializing
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¢ Temple Grandin, The Way | See It: A Personal Look at Autism & Asperger's

WORKSHOPS TERM 1, 2013.

Introduction to Autism Spectrum: Positive and Practical strategies to support Behaviour and Learning

9.30am -

Warragul Club Downtowner  3.30pm Regional Feb 25 Monday Wholeday
9.30 am -

Rossdale Golf Club Aspendale 3.30pm SOUTH March 4 Mon Wholeday

The Brook onigydes 9.30am -

Point cook 3.30pm WEST March 7 Thurs Wholeday
9.30 am -

Box Hill Golf club 3.30pm EAST March 12 Tues Wholeday
9.30 am -

Mornington on Tanti 3.30pm SOUTH March 18 Mon Wholeday
9.30 am -

Maroondah sportslub 3.30pm EAST March 21 Thurs Wholeday

To register for one of my sessions go to www.pdonline.com.au
Cristina is available for Professional learning sessions at your school.

7. Please focus and build on what | can do rather than what | can’t do

http://www.ellennotbohm.com/article -archive/ten-things-every-child-with -autism-wishesyou-knew/
[ A1S Ftye 2GKSNJ KdzYlyz L OFlyQi fSIENYy Ay |y Syg
y2i 322R Sy2dzaAK |yR GKI G LwhgS SnRalnmodt duke toypalrdet ¢ N.
GAGK ONRGAOAAYZ K29SOSN) aO02yaidNHzOGABSz¢é 06S02Y:
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Inability to generalise learned tasks
http://iwww.autismhelp.info/App_CmsLib/Media/Lib/1203/M3443 v1 634671618319328115.pdf
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Why does this happen?

Children with autism have great difficulty transferring skills learnt in one setting to another situation. This is
because their thinking can be very rigid and inflexible.

Some children with autism might be able to do a certain task at home, but noesatipool or vice versa.

What you can do

w 2KSYy (SFOKAY3 lyeiuKAy3d G2 OKAfRNBY ¢A0GK | dzirAavy:
dAldz2 GA2yad C2NJ SEFYLX ST Wl K2daAasSQ OFy 0SS + RSGlF OK
and many other variations.

w D keZKild IGts of opportunities to learn the same thing in a variety of situations.

w ¢CKSNBE ySSRa (2 06S 322R 02YYdzyAOl GA2y 0SG6SSy K2Y
NEO2NR 2F alAff RSOSt2LISYGSAPKI RWOKEA GEKRUQUIERI OK

can be practised at home.

w asS GKS alryS (1Se 42NRa& | ONr&aa aSaiay3aa FyR o0& GK
across all settings, not known by many names such as ater or cup The child needs to be able to master the
task being taught before being able to generalise it to other locations.

w ¢SIFOK GKS aiAffo

w tNB GSIOK Al 6KSy-iegdnptyhd apfir@oriate Kehavigus farithe def ditlatighd

G2S NB 3F2Ay3 (2 32 (2 GKS G2AfS4G FYyR gFaK 2dz2NJ KIy
w tNRYLIia daSR Ay GKS 2NRIAYylLET aiAatft GSIFIOKAy3 Sygai
respond to prompts to undertake the task regéess of setting.

Checklist for setting up a classroom routine
http://www.annatullemans.com/newsletter/meeting the needs newsletter nol9.pdf

Make a postemwith essential rules for the classroonmexplain why these rules are so important

Have a particular area for the student to sit each time he comes to the classtogom 'Y | @A &
learner so will need to see the same view each time as | am not be aptedess the new information
verylj dzA O1 f & ¢

f Have only two other students sitting at the same setofdesksL 'Y SIF aAf & RA&GNI
Y2@3SYSyid | NRPdzyR YS¢
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ave the ASD student sitting with his face towards where you will give Instructions foparogta
KIF 23S RAFFAOMzZ & &ASLINIYGAYI GKS Of FaaNR2yY y2Aia
Y2al AYLERNIIYyG 2ySé

f  Use the same signal for the beginning and the end of the subjector-@laBs2 2 R Y2 Ny Ay 3 O
G2 LIOl léle y26¢

 Limit choice making in the early firstdaysofschodl L 'Y | LISNFSOGA2yA&GT
YIe YIF1{S I égNBy3 OK2AO0S¢

1 NO surprises. Always pre warn regarding any changes such as substitute teachers, different classroo
no swimming today, changsf test, or change oftestdaya L R2 y 20 LINROS&aa AyT
LR2Y Qi LINRofSY az2ft @S ¢Sftf¢

1 Show students how to make mistakes, model the thinking pattern that is used to clean up a mistake
GL R2y QO LINRPO6fSY a2t gdS OSNER oSftfé

 Use preventative maksca L Yy SSR GAYS 2dzi 6SF2NB Al Fft- 6SO
control,andsey I y I 3SYSy i aGNI 0S3ASa (G2 NBO23ayAasS 6KS

§ Write instructions on the board, in the same place eachday. | Y | Qdndfdibvi S| NJ
AyaiaNUuzOGA2yad Y2NB NBIFIRAf&@ 6KSyYy (GKSe& NB gNAGG

PRIMARY YEARS

A Visually Appealing Classroom: Designed for Sensory Success

by Margaret Oliver, MEd
Autism Asperger’s Digest | July/August 2012

http://autismdigest.com/avisuallyappealingclassroomdesignedfor-sensorysuccess/

Effective classroom design provides structure, predictability, and consistency for students with autism
spectrum disorder (ASD). It can support transitionsand canheiiRssy 1@ 0S0O2YS Y2NB Ay
mix of what to include and what to leave out, what colors to use, and where to display instructional materials.
When setting up a classroom that will include students on the spectrum, the following are areas toeeconsid

Parts of the Whole
Regardless of the size of a classroom, it can have clearly defined areas:

break area or calm corner

independent work area

group instruction areas: large and small
computer area

=A =4 =4 =4
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Canvas partitions work well to create specific ardad\B5 02 ad STFFSOUIADS>E | yR LEN
partitions with the provided plastic joints to form one long wall to create a space where my students can
gather for quiet reading on bean bags, and later in the day | swing one partition al@géée agle to create

a smaller, enclosed work area. Bookcases can work in a similar fashion to delineate a quiet area or
independent study sections. In smaller rooms you can create small group or individual instruction areas simp
by placing trifold cardboarddisplays (the ones used for science fair projects) on the table. They too are
portable and inexpensive and are wonderful at helping the students focus on the task at hand.

Each classroom has its design challenges, so you will need to give the layauit thdoight and muscle as you

try different configurations. Once you discover a workable floor plan, it rarely needs adjustment.

Color and Lighting

Select a color palette and be consistent. Narrow down your color selection to two or three colors and refrain
from adding the remainder of the rainbow. The simplicity can be peaceful. Choose a main color and one
supportive color and, if you wish, add an accent color. For example, blue is my main aiblwirmy bulletin
boards are covered in blue felt and my kéyrtable is blue. Yellow is my secondary color, so bulletin board

f SGGSNAY3I YR IINBF LINIAGARZ2Y&Aa NB @Stt26d L | RR
FILO2NRGS O2f 2NE o0dzi 20SNUzAS 2 F conmnend k 36 a mainf suppértNg 2
color choice. If you have an abrasive wall color, it can be neutralized through the placementrefdidant

fabric over a selected, focal area.

Subdued lighting is a preference over bright overhead fluorescent ligittandescent bulbs in lamps provide

a softer, more calming effect in the classroom if allowed in your building. If overhead fluorescent lights are
your only option, you can consider using only half the lights or hangingefisedant scallops of fabricnder

the lights to deflect the direct harshness. On sunny days

in classrooms with windows, you can opt to use only

natural daylight.

Wall Displays and Borders

| am extremely selective of what goes on my walls and bulletin boards and, although | loveiassthg

practical side wins when it comes to deciding what goes oply the necessary. Each bulletin board and
RA&ALI & Ydzad KIS GKS Lidz2N1J2asS 2F SELXIFAYyAy3dI (GKS
a0dzRSYy 1aQ 62NJ] A ydoes KSead fude dui diBsodNKdoagr &hd allwaylwalls to show off
their efforts. It keeps clutter off my classroom walls, and it lets my students share their work with the rest of
the school. In addition to posting the morning and afternoon schedu2€j§ | RRSR 2y S Y2 NXB
SPpSyidad L LI I OS GKS & dzR Sy ibidt Qerdpigs2Thesiudehty dre piegaiédfor T 2
the change in schedule, and my memory is assisted, too.

After years of meticulous room design aimed at gugdmy students throughout their day, | came to realize
2yS Y2NB KAYy(d Fa L 20aSNWSR Yé ad0dRRSyidaQ fSINYyAyY
confined in a clearly defined area, such as in a box or on a mat. He needed to know theondeid. WVith

this realization | expanded my displays to have borders, too. Each bulletin board addresses one topic only,
such as class rules or the weekly theme. The display for daily specials, morning schedule, and afternoon
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schedule are now separatedtiv two-inch-wide ribbon. This visual enhancement helps the students remain
focused on the purpose of each display. As you might surmise, the borders correspond with the colors of my
selected classroom color theme.

Minimizing Visual Distractions

My storageshelves are covered with curtains to reduce the cluttered look and to minimize the temptation for
my students to go shopping on my shelves. Out of sight is really out of mind! In my classroom, which dates
back to 1899, the chalkboard was years beyonéxygiration date so | purchased inexpensive patio curtains to
cover the dinged chalkboard. | also spent about eight hours removing tape and stickers from two metal
cabinets to create a less distractive surface. One of my students continually pointed @iapes of the

sticky leftovers, but the habit ceased after my intense cleaning therapy. If it distracts, it must be addressed.

A professional classroom design will guide and support your students throughout the day. It is a pleasure to
see my students vieing the daily specials and schedule even before they take off their coats upon arrival.
And this is proof that we are ready to learn!

Margaret Oliver teaches GradeXstudents with ASD for Akron Public Schools (Ohio). She has learned much
about ASD throgh relatives, friends, and students.

Teaching Children to Understand Changes in Routines

by Andy Bondy, PhD and Lori Frost, MS -SIGC
Autism Asperger’s Digest | May/June 2012
http://autismdigest.com/teachinechildrento-understandchangesn-routines/

G ¢ o SyeaBdid Zena was terrific at using her daily picture schedule. She came into class each morning and
immediately checked to see what her first activity was and whom shdduoe working with. However, her
teacher found that there was one major problem.

If something did not go exactly as scheduled, Zena would get very upset and usually would not proceed with
her schedule. While the teacher was happy that Zena had gained sml®pendence, she was not pleased

that Zena could not tolerate any change at all. It is one thing to try to perfectly control everything in the life of
a threeyearold, but it is impossible to do so with a teenager. The teacher realized that no oneugiat t

%Syl G2 G2t SNIGS GKS OK(BoAdy&nd Froska01l, p21@2ndzNJ Ay £ £ 2

When working with children with autism spectrum disorder (ASD), it is often recommended that we try to
keep everything highly structured and systematic becaugeS & R2y QU f A | Sthéypref@ ®I |
preserve sameness. The danger of this approach is that it can lead to substantially bigger problems when
changes do occur, as they inevitably will! Should we wait until we see major behavior problegnis aris

reaction to change? We think that all children should be inoculated against inescapable variations in what life
presents.
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So, how can we teach individuals with ASD to tolerate change? By introducing it systematically rather than
waiting for it to hafmazardly take place. Rather than trying to create a fixed schedule suggesting we promise
GKFG SOSNRUKAY3I 6S LYy F2NI gAftf AYRSSR 200dz2NE 4

The first of such surprises should involve changes to an ereattivity that are highly motivating. For

example, the first surprise for Zena might be to go from doing a math lesson

to watching her favorite DVD or listening to her favorite music. To help make surprise part of a schedule, a
special card or picturean be placed on a schedule or simply shown by the teacher. It is likely that Zena at first
may not be pleased, but as the movie or music is played, she is likely to join in with the other students.

At this point all surprises should involve fun things to @f course, the teacher should also provide lots of
LIN AaS F2NJ %Syl Qa ySg aiAiAfttH

Over time, and as Zena reacts more calmly to these surprises, her teacher begins to introduce changes that
are more neutral in outcome LIS NK I LJa Sy | A & woikaethilMENane Rathér thaniwithaVk. S Q f
lFe8Saszs 2N GKFG 9y3aftAaK gAff 0S 62NJ SR 2y 0ST2NB
NI §KSNJ GKI'y o0& GKS glftfd 5dzNAy3a (KAa GAYS az2yvy$s a
though not threatening or scary. It will be helpful to add some extra rewards each time the student tolerates
changes perhaps accumulating a series of stickers to be traded in for something special.

It is important to avoid using the same surprise at ane time in the schedule. If there is any ritual built into
how this lesson is done, the very purpose of it will be undermined!

CAylLftexr a42YS 2F (KS OKIy3ISa akKz2dzZ R NBFf SOG4 GKS
Your favoritel 2 & R2Say Qi 62N] ®¢ a! y2GKSNJI OKAfR A& NARAY:
L2 LIO2NY ®¢ a2S Ydzad 3I2 G2 GKS RSyGuAaluzé FyR az2 T2
rewards for tolerating these changes as long asth& ay 2 i IAPAYy3I Ay (2 GKS OKA
with these unfortunate surprises, the teacher must still remember to mix in some happy and neutral

surprises £ Saa adzNLINA &S 0O02YvySa (2 YSIy daprépRedieschgfvauid | NB

e

YSOSNI 6S gAGK2dzl |+ KIFyR& {dz2NLUNAaAaSH OFNR a2 GKIQ
thegymt AG FE22RSR | 3FAYyHE @2dz Oy &aAYLX & Gdz2Ny (2 (K
G { dzNLINK a SHé¢

tKSaS GaOKSRA& 8y adzEBKIREzZA BRE 06 O2YOAYSR gA0K 20KSNJ
gradually increasing the delay between the student requesting an item and actually receiving it. Another
AGNY GS38 GKIFG OFy 0SS 02Y0AYySR Holexakpld, altiodyk &dRiltzthaS A y
requested playing on the swing, the teacher can add an icon of that on an existing schedule after completing
ASOSNIt FTOUAGAGASEASY (Kdza AYLIX @Ay3a afl G§SNE NI G§KSN
make choices within a schedule.
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For example, the schedule can include a blue box or a green box. Each colored box is associated with a set
activities from which the child can select and put on the schedule. Perhaps blue activities involve literature
and the child can choose to read a book or listen to an audio book. Green activities could involve a selection
art activities.

Each of the strategies in this article is designed to help individuals make choices and tolerate delays. Childrel
and teens orthe spectrum can learn to accept that while the world is not always completely predictable,
there are many rewarding activities and events available.

BIO

Lori Frost, MS, CESLP, is a speech/language pathologist and Andy Bondy, PhD, is a bahalyist. They co
founded Pyramid Educational Consultants, Inc. They alsuttwred the PECS Training Manual, 2nd ed.; A

t AQGdzZNBE Q& 22NIKY t9/{ FYR hiGKSNJ +Aadzat /2YYdzyiOl
travel extensively to traiparents and professionals about PECS and the Pyramid Approach to Education.

Reference
.2YRe@&X ! @3 YR [@® CNRaAadG® Hnmmd ! t AOGdzZNBQa 2 2NIK
2nd ed. Bethesda, MD: Woodbine House.

Tips to Help Autistic Students Transition

http://www.nationalautismresources.com/transition-tips.html

m It's no secret that people on the autism spectrum don't like change. So howedrelp
M, © 3" students with autism manage changes in their schedules and transitions? There are a few

techniques that when used consistently can help reduce anxiety and give a sense of
predictability to transitions.

Here are five transition tips to help youwustent with autism.

1. Create a Schedule A schedule can be a written list of activities the student will participate in during the day,
a sequence of pictures or both. Schedules help a student to prepare for the transition by allowing them to see
the upcoming activity and understand the sequend¢activities that will occur. Research has shown that
consistently using schedules increases independence, decreases transition time and melt downs.

2. Show Activities as Finished Allowing the student with autism to assist in designating an activitynéshied

can help them prepare for the transition. If using a picture schedule have a finished pocket for the child to
place the picture of the activity they completed in. Laminate schedules with a box next to each picture that
the student can check off asmplete. Write out the schedule and allow the student to cross each item off as
it is completed.
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3. Use a Timer Time is an abstract concept that can be difficult for your student with autism to understand.
Using a timer gives students a visual of how mtime is left before a transition. It can also help to keep some
students on task for projects they don't like, because they can see it has an end. Some timers, like the Time
Timer give an additional visual of the countdown of time.

4. Allow adequate time for the transition. No one likes to be rushed. Especially when introducing new
routines at school allow adequate time for the student with autism to process the transition and move on to
the next activity.

5. Provide a transition object. Sometimes cariyng a familiar object through each transition can add a sense of
predictability and comfort to the transition. The student can either keep the object with them throughout the
day, or go get the object after they have finished a project to move with thethdmext activity.

Using Consequences and Rewards to Improve Behaviour

by Temple Grandin, PhD
Autism Asperger’s Digest | November/December 2011

When | was in elementary school, the rules and discipline were the same at home and school. If | had a temf
tantrum at school, the consequence was no TV for one night. (Today the consequence might be no video
games.)

Kids on the spectrum are masters at testing the boundaries and finding where they can break the rules. | kne
that a tantrum at school would resut not being able to watch my favorite TV show. When | was good, my
family respected my time to watch Howdy Doody because they knew it was important to me. | can remember
losing the privilege only a few times.

In my life consequences were only used forlisebaad behavior such as a temper tantrum or fighting. After a
fistfight in my high school cafeteria, horseback riding was taken away for two weeks. | never got in another
fight again.

Keep in mind that you should never punish a child with autism for @atut, or a tantrum, when it is caused
by sensory overload. My mother was a good detective about what environments caused me stress. She
recognized that large crowds or too much noise was more than my nervous system could handle. When |
tantrumed, she undestood why.

As a consequence for bad behavior, Mother never took away art; she took away TV. It is important to nurture
areas of strength such as art, math, music, or writing. Nemexertake away activities that could turn into
careers. These activities need to be nurtured. Instead, take away a video game or YouTube watching.
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Consequences done wrong can really backfire. Consequences like taking away my Tavshtav or

horseback riding were only given for really serious problems such as &figprckingkinds of consequences

will only frustrate a child. One teenage girl resented her mother because she had an elaborate system of smz
consequences and rewasdor every kind of behavior. For example setting the table was equal to 15 minutes
of computer time and not cleaning her room was 15 minutes less.

Everyday behaviors, such as good table manners and being on time, were simply exjpduted made a
socialmistake, such as twirling my fork in the air, mother quietly gave the instruction to put my fork down.
{KS RAR y2i0 aONBIY ay2¢T A4KS ljdzASidte 3L @S GKS Ay

Rewards were given to me for really big accomplishmentseMItdid something exceptional, | was praised.
When | made a beautiful clay horse, mother praised it. When | sang a solo in an adult concert, mother praise
it. | was only congratulated for exceptional work; | was not praised for wearing a fancy chutblatat

hatedt

GKFG o1 a SELSOGSRD® aéd Y2GKSNRA | LIWINRFOK (2 o0SKI@
the bottom of this page.

Mother made sure there was consistency of discipline at home, and between home and school. She, my
nanny, and theéeacher worked together. It is essential that both parents and teachers are consistent and
follow through with consequences for serious problems. They also need to reward real accomplishments.

Eye Contact

http://www.autismhelp.info/downloads/default.aspx

“Mark won’t | ook me in the eye, |«
Points to note
w9 eS8 02y (-VeMai skil that dhildngrewith autism do not develop naturally.

w/ KAf RNBY gAOGK | dziAay Y hgdireEty & somebSeNubhen dpgaRiaghoFbRingl I o f
spoken to.

w5 ANBOG SesS O2yidlF Ol OFy 06S ljdAdS GKNBFGSYAyYy3d F2N
w/ KAt RNBY gAGK FdziAay YlIe y20G dzyRSNRGIFYR K2¢g f2Yy
walyd OKAf RNBY A (K sténdaidodk¥at tHe SpgaRer at the dAmeRime, Odzf G (0 2

w¢tKS OKAfR YIe FTSSt @SNER dzyO2YF2NIlilofS t221Ay3 R
child may not understand how long to hold their gaze, and how to do so comfortably.
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looking at them. Some students will be able to make eye contact when they speak but not when they are
listening. For some children, senses switch in and out so that ceatens become fragmented. Children with
autism can learn without giving direct eye contact.

What you can do

wLli Aa 2F0Sy Y2NB AYLERNIFYyGd F2N GKS -verBaksighs thatzheyt St
are interested in communicating ddistening, for example, facing their body toward the other person.

w¢KS OKAfR YAIK(G 06S0O02YS a2 aiNBaaSR i KI@Aay3a G2
said. In this case it will be necessary to judge whether or not it is ealefor the child to look at the speaker.

w LG A& AYLRNIFIYyG GKS OKAfTR €SEFENya GKFG FFEOAy3a |
communicating and listening.

wtKS OKAfR 6AGK FdziAay YIe& yS@SN mecghlearitdfadethe | @& 2
person speaking to them.

lfgled NBgFNR GKS OKAfR gKSy GKSe@& IINB t221Ay3 I

These colourfullyillustrated
storyboolks provides fun
ways to teach cildren an
abstract but essential idea
that their eyes, hands,
brains, in fact their whole
bodies!c communicate and
affect the people around
them. Parents, teachers and
therapists use this book to
teach this challenging concept thrgh illustiated scenaos

F | at homeand schoal e

eet = Quiet on 3 | pYoel

Eyes = Look at the
person talking to you

Ears = Both ears
ready to hear

= Mouth =Quiet-no |
talking, humming
or making sounds

~ Hands = Quietin
; lap, pockets or by
your side

the floor I ’
s |

Body = Faces
the speaker

Brain = Thinking about
what is being said

L . _ Heart = Caring about
“ (( » . what the other person
is saying 1

http://www.socialthinking.com.au
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Internet @

1 http://livingwellwithautism.com/ Living well with Autism . This online resource provides parents and
caregivers with ideas, and free or inexpensive resources for living well with autism.

1 http://www.edutopia.org/ We share evidencbased K12 learning strategies that empower you to
improve education.

o Maths Monkey’s Quest

school Atoz, %
- PRESENTS - W8 Are you in search of an educational game to sharpen your
child's maths skillsral recall?

You'll find the answer with the Maths Monkey's Queahn
entertaining game produced by the NSW Department of
Education and Communities.

http://www.schoolatoz.nsw.edu.au School A to Z. Practical help for
parents is a website and a free app.

Technical Assistance Center

on Social Emotional Intervention
for Young Children

The Technical Assistance Center on Social Emotional Intervention for Young Children (TACSEI) takes the research
that shows which practices improve the social-emotional outcomes for young children with, or at risk for, delays or
disabilities and creates FREE products and resources to help decision-makers, caregivers, and service providers apply
these best practices in the work they do every day. Most of these free products are available right here on our
website for you to immediately view, download and use. www.challengingbehavior.org/
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The Aspie Girl's Guide to Being Safe with Men \/

& &

&
[N
,T"E o The Unwritten Safety Rules No-one is Telling You Debi Brown

ASplGﬂ Girl's Foreword by Sarah Attwood

Guide This is essential reading for every girl and woman on the autism spectrum, from age 13
to Being Sz upwards. Appreciating that Aspies need explanations to be explicit and comprehensive, Debi

with Men Brown provides sound, practical strategies for staying safe in many diffeiteations,

g sensitively yet honestly explaining what the Aspie's rights and choices are, and how to act on

. her choices to stay safe. Clear, unambiguous advice is given on abstract issues, including the
it el St importance of boundaries and how to recognise and m¢jrmappropriate or abusive
behaviour. Strategies for improving sekteem and for overcoming and healing from
negative experiences are also included.

Exploring Feelings for Young Children with High-Functioning Autism or Asperger's Disorder

Exp!ormg The STAMP Treatment Manual: Angela Scarpa, Anthony Wells and Tony Attwood

Feelmgs Young children with autism have particular difficulty in understanding and controlling their
for Youag, Children with emotions, especially when those emotions are negative. This practical manual for
Lol e professiorals provides a set of simple strategies to help children with-higlationing

£ R0 A autism or Asperger's syndrome who suffer from mood difficulties to decrease negative
feelings and increase positive feelings in dalily life.
Using a Cognitive Behavioral Therapy approach, The Stress and Anger Management Prograr
3 : ' (STAMP) is designed specifically for young children in theisgreol and early school years.

s S Ay W 1 To el The book outlies a 9session group program using methods, games and activities that are

developmentally appropriate. Treatment components include affective education, cognitive restructuring, social and

group stories, and the emotional toolbox. The group therapy cataibered for individual therapy when needed. A

parental component is also included to support practice at home and promote generalization outside of the classroom

or therapy setting.

i@ The Asperkid's (Secret) Book of Social Rules. The Handbook of Not-So-Obvious Social
% Guidelines for Tweens and Teens with Asperger Syndrome: Jennifer Cook O'Toole
N |llustrated by Brian Bojanowski
' u}m W% The Asperkid'éSecret) Book of Social Rules offers witty and wise insights into baffling social
the kid’s . . . L ]
_ -secrer- @@ codes such as making and keeping friends, blending in versus standing out from the crowd, and
Y. Book of Social Rules & common conversation pitfalls. Chock full of illustrations, logical explanatévgscomic strip
' B practice sessions, this is the handbook that every adult Aspie wishes they'd had growing up.
4 Ideal for all 1617 year olds with Asperger syndrome, this book provides inside information on
4 over thirty social rules in bitgized chunks thatlder children will enjoy, understand, and most
s importantly use daily to navigate the mysterious world around them.
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That 6s the theory behind t he -eafold¥analvérdesighartog Ves
comfort kids who wear it.

Can a hug really help?

Ailt calms the mind and clears the mind, 0o explain
working with special-needs children as a swimming instructor and classroom volunteer.

nl't regul ategystkben hervpesple who are overwhel med

She created the Snug Vest prototype for her 2010 thesis in the
industrial design program at Emily Carr University of Art and
Design. Response from the occupational therapists Fraser
consulted during the project 8 and parents who sought her out 0
convinced her to carry on after graduation by establishing a two-
person company called Squeezease Therapy.

The use of Adeep pressure therapy
: attention deficit hyperactivity disorder, anxiety and a host of

learning disabilities is not new. Some therapists use a bear hug to calm agitated children, and there

are parents who say that their child likes to be wrapped tightly in a blanket similar to a swaddled

baby. Others use pillows or mats to apply pressure.

Weighted vests and neoprene vests tightened with Velcro straps are already on the market for the

same purpose, but theydre not easily adjusted by
enough to concentrate on a task, or stop compulsive behaviours in an autistic child by adding the

constant sensation up to 10 per cent of their body weight.

Therapists say it helps people with sensory disorders to organize their thoughts. But Fraser wanted to
improve on weighted vests.

nltdos not really healthy for a kid to have somet
posture, their growing bodies. The weight is not
kind of restrictive, 0 she added

Instead of weights, the Snug Vest inflates using a hand pump to put pressure on the shoulders, back
and sides of the wearer. http://snugvest.com

http://www.vancouversun.com/health/Vancouver+designer+inflatable+vest+helps+autistic+kids+focus
[7841808/story.html#ixzz2IriDRbWb
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Boardmaker Share http://www.boardmakershare.com/

BoardmakerShare is the perfect community for finding thousands of Boardmaker activities on hundreds of topics. The
visuals are producedybeducators posted online to share for free. If you have a visual to make and need some ideas
Boardmakershare is a good place to start.

YouTube for schools

Pr— — http://www.youtube.com/schools
/’ & \ Many schools block access to YouTube from their networks. To solve this problem,
° LEARN rromM \‘.’ YouTube has created a special section for schools, filled withgg®priate

\ OTHER TEACHERS / educational contentYouTube for Schools gives users access to the hundreds of

m, . Vg - thqusaqu qf educational videosvon \,(ouTAube EDU. Thivs includes short Ie§sons fromAtop
|| USIF OKSNAR | NBdzy R UKS @¢2NI RXZ Fdzf £ O2dzNARSa

development from fellow educators, and ingpg videos from thought leaders. School

teachers and administrators can log in and watch any video, but students cannot log in

and can only watch YouTube EDU videos and videos their school has added. All

comments and related videos are disabled, andcess limited to YouTube EDU videos. YouTube also has created a

page for teachers, YouTube.com/Teachers, to help them learn to use the site as a powerful educational tool.

)Cial

et http://www.socialthinking.com/

To become a SociBletective, students learn to use their social smarts to figure out that
others are having thoughts about them and they should have thoughts about others.
Using these social smarts will help students make smart guesses and understand
someone else's socialgn. They also learn that their own actions have consequences in
how people think, feel and react to them. Components of becoming a Social Detective

e Nl What is a Social Detective?

include:

¢ UsingSocial Detective Tools (your eyes, ears and brain) to understand the feelings of others.

¢ Being asocial Thinker - aware of the people around us and understanding that they are having thewadfout each

of our behaviors.

¢ People have different thoughts about us when weEsttpected or Unexpected Behaviors. Expected Behaviors are
thingswe do and say that give people good thoughts about us and make them feel good, too. Unexpected Behaviors ce
give people uncomfortable thoughts and make them feel icky, or mad or bad. This means that we didn't figure out how
to act in that place with thaperson, andhey don't feel good about us.
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¢ Thinking With Your Eyes - look at a person to make them feel that you are thinking about what they are saying or
doing.

¢ Brain in the Group - paying attention to what is happening in the group by thinking about others with your eyes and
listening to what they are taking about.

¢ Body in the Group - make others feel that you are part of the group by keeping your body turned toward others in
the group. Also make others feel comfortable by respecting their space and not crowding them.

¢ When you learn how your actions affect what others #ivi@king, saying or feeling, you are us8ugial Smarts, and
you are learning to be a Social Deteetiv

Small StepS Blg SkilMVideo GamQltp://www.sandbox-learning.com/

1 Teaches 22 skills for independence

1 Combines Applied Behavior Analysis (ABA) methods of video modatingast to most prompting by having
players watch the skill being completed (video modeling) then they practice it in a game format (least to most
prompting)

Shows a variety of materials to promote generalization

Is evidencebased. Results from a betangion of the game appeared Education and Training in
Developmental Disabilitig®ecember, 2009) ankhtellectual and Developmental Disabilitidsine, 2010)

1 Demonstrates skills from a first person perspectiveealistically show how skills are completed and to remove
showing age or gender

Rewards kids with 8 fun game

Customizable by adding your own videos

Collects data at each step of the skill

Compatible with PC or Mac

= =4

= =4 =4 =9

Small Steps, Big SKilfsvideo gameeaches skills for independence by simulating actually doing the sklesyers
watch a video of the skill being completed then practice with incregsiompt levelsas necessary.

Turn on the water.

Level 1 — Independent: Players
independently complete the step
Level 2 - Verbal: Players hear a voice ove

of the step
Level 3 — Verbal + Video Model
Players watch a screen in screen video
of the step
Level 4 — Verbal + Simulated Physical
Players see the correct step highlighted

Turn on the water. Turn on the water.
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http://www.eric.ed.gov/ERICWebPortal/search/recordDetails.jsp?searchtype=basic&pageSize=10&ERICExtSearch_SearchValue_0=EJ890395&eric_displayStartCount=1&ERICExtSearch_SearchType_0=no&_pageLabel=RecordDetails&objectId=0900019b80422b4f&accno=EJ890395&_nfls=false

S

AUTISM SPECTRUM

Education Services

Teaching Facial expressions and Emotions

The Transporters was developed with théutism Research Centet Cambridge

University. It uses animated vehicles with real human faces to help children transfer learning
to real life.

Episodes and quizzes are designed to be enjoyed repeatedly. Children love to watch them
again and againand this helps them learn. http://www.thetransporters.com

The CAT-kit http://www.catkit-us.com/

The Cognitive Affective Training (CAT) kit is a program that consists of visual, interactiv
customizablecommunication elements for children and young adults. It is designed to he
students become aware of how their thoughts, feelings and actions all interact and, in t
process of using the various visual components, they share their insights with dthisran
easy and effective way to work with neurotypical children and young adults as well as
people with developmental disabilities.

http://www.donjohnston.com/products/autism/faceland/

Most of us begin the complex process of learning to recognize facial
expression of emotions in infancy. From the faces of parents, siblings,
grandparents, or other caregivers, we develop a considerable amount of
expertise in this aspect of socializationaatt early age. For some children
by Do2Learn with Autism, Asperger's, or other developmental deficiencies, this is
often not the case. Since skill in recognizing facial expression of
emotions is important to functioning in a social environment, there is value infigelgiildren develop this skill. But, what if it

doesn't develop normally? FACELAND uses an
Amusement Parkthemé 2 Sy 31 38 I yR Y2iA @I GSd ¢ a{ OK, 3£ ( Rdz0S 02
and 11 gaméike activities offer practice that is fun! Face Clues "

FACELAND "Schools" are based on the hypothesis that some children will build skill in facial
recognition of emotion by:

Eyebrows raised - curved and high

Eyes wide open

Breaking hem down into smaller pieces (clues) Jaw dropped - mouth koose or open
Promoting clue acquisition via spaced repetition
Checking for understanding of clues using new examples
I 2Y0AYAy3 OfdzSa F2NJ LI NI (2 6K2fSé¢ €SI NyAy3

Utilizing instruction that incorporates photos, mirror mimic sessi@msl varied interaction

FACELAND "Games" motivate practice and skill acquisition. The program uses a diverse range of subjects to aid
generalization/transfer of recognition skills to real life situations

=A =4 =4 -4 =N
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